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AEPS’-3 Test Overview

An effective linked system is possible only if it has a measurement instrument designed to collect chil-
dren’s performance data that can be used across all of its elements. Without a reliable, valid measure
that yields information for developing functional goals/outcomes and teaching/intervention content,
the system will likely produce poor outcomes. The measure should also provide a valid, reliable means of
monitoring progress over time.

To be appropriate for use with infants and young children, an assessment and progress monitoring
measure should meet the following criteria:

» TFocus on use by the people who interact regularly with the child (teachers, assistants, intervention-
ists, parents) in familiar settings (home, classroom, child care)

e Reflectthe curricular content of intervention efforts
» Provide alogical developmental sequence of items that can be used as intervention guidelines
e Accommodate arange of children

e Specifyperformance criteriathat indicate whether a child has a particular skill and whether the skill
is afunctional part of the child’s repertoire

» Havereliability and validity data that support the measure’s use

The AEPS-3 Test is a curriculum-based assessment developed for use by service delivery personnel
and specialists to assess and evaluate the skills and abilities of infants and young children. Examples
of service delivery personnel include center-based interventionists, child care providers, home visitors,
and teachers; specialists include communication specialists, occupational therapists, physical thera-
pists, and psychologists. The AEPS-3 Test is designed to yield appropriate information for developing
individualized family service plan (IFSP) and individualized education program (IEP) goals/outcomes
and teaching/intervention content, and for monitoring progress.

This chapter discusses the target population of children for whom the AEPS-3 Test was designed,
the content and organization of the test, the value of team collaboration in administering the test, and the
use of test outcomes to help select goals and objectives, design teaching/intervention efforts, and moni-
tor progress.

TARGET POPULATION

AEPS-3 Test items cover the developmental range from birth to 6 years. Items focus on determin-
ing a child’s skill level across eight important early developmental areas: Fine Motor, Gross Motor,
Adaptive, Social-Communication, Social-Emotional, Cognitive, Literacy, and Math. The AEPS-3 Test
is generally appropriate for children whose chronological age falls between 3 months and 6 years.
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The test may be appropriate for older children with moderate to severe disabilities, although for a
child chronologically older than 6 years of age, significant modifications may be necessary to ensure
appropriate wording of items, criteria, and suggested testing procedures. The test is designed for use
with children who are developing typically, children who are risk, and children who have disabilities.
Chapter 6 in Volume 1 provides information about using AEPS-3 with children and families who have
diverse needs, such as children who have motor and sensory problems and children who are dual lan-
guage learners.

CONTENT AND ORGANIZATION OF THE AEPS-3 TEST

Using the AEPS-3 Test for assessment and progress monitoring allows teachers, interventionists,
and specialists to generate a comprehensive profile of a child’s behavior in familiar environments, as
opposed to a narrow description of one aspect of the child’s behavior. Each of the test’s eight areas col-
lects a wide range of information on children’s developmental status, with each area encompassing a
particular set of skills, behaviors, or information traditionally considered to be related developmen-
tal phenomena. In the test, these are called strands—for example, the Gross Motor area’s Movement
and Coordination strand groups behaviors related to movement while standing and walking. Table 1.1
presents an overview of the eight areas and their associated strands. As shown, the number of strands
varies by area.

Table 1.1. Overview of the AEPS-3 Test areas and strands

Areas Strands

Fine Motor Reach, Grasp, and Release

. Functional Skill Use

Mechanics of Writing

. Use of Electronic Devices

Body Control and Weight Transfer
Movement and Coordination

. Active Play

Gross Motor

Adaptive Eating and Drinking
. Personal Care Routines
. Dressing and Undressing

. Personal Safety

Social-Emotional . Interactions with Adults

Social-Emotional Expression and Regulation
. Interactions with Peers

Independent and Group Participation

. Meeting Social Expectations

Social-Communication Early Social Communication
Communicative Understanding
Communicative Expression
Social Use of Language
Cognitive . Sensory Exploration

. Imitation and Memory
Conceptual Knowledge
Reasoning

. Scientific Discovery

Literacy Awareness of Print Concepts
Phonological Awareness

. Alphabet Knowledge

. Vocabulary and Story Comprehension
Writing

Math . Counting

. Quantitative Relations

. Reading and Writing Numbers

. Addition and Subtraction

OO®» MUO®P» MUO®P ON®P MUODP> ON®> OB> 00>
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In some cases, test items assess skills related to more than one area of development—for exam-
ple, a smile can be both a social skill and a motor skill. Where such items occur in the test, each item is
assigned to only one area—that is, the item is not duplicated in any other area it might also legitimately
be used to assess.

AEPS-3 Test items are arranged to make it as efficient as possible to assess a child’s ability to per-
form a particular behavior within a developmental sequence of skills. Each strand contains a series of
testitems referred to as goals and objectives. These items can be used to write IFSPs and IEPs. Goals tar-
get important skills, such as walking without support or producing multiple-word sentences. Objectives
are components of or precursor skills that lead to the associated goals—they are easier, discrete compo-
nent skills that enable the person administering the test to accurately pinpoint a child’s level within a
developmental sequence. AEPS-3 Test goals and objectives can be used to develop goals and objectives
on IEPs, and AEPS-3 Test goals can serve as outcomes on IFSPs.

Whenever possible, strands and goals are arranged from easier or developmentally earlier skills
to more difficult or developmentally more advanced skills. The objectives under each goal are listed in
descending order of difficulty, with the most difficult items first and the less difficult items following
sequentially. Figure 1.1 shows the hierarchical arrangement of strands, goals, and objectives from easy
to more difficult.

STRAND A STRAND B STRAND C
Easy ———p More difficult

ED—ED D

Easy ——— P More difficult

4—<Objective 1.2 |4—<Objective 1.3 |

More difficult €———— Easy

Figure 1.1. Hierarchical organization of AEPS-3 into strands, goals, and objec-
tives. Notice the direction of arrows indicating levels of difficulty. The identifi-
cation system associated with the strands (A, B, and C), goals (1, 2, and 3), and
objectives (1.1, 1.2, 1.3) can assist in locating and referring to items.

This intentional arrangement of easy to more difficult facilitates test administration—because
if a child performs a more advanced objective within a sequence of objectives, such as jumping up
and down in place within the Movement and Coordination strand’s developmental sequence, then
it is generally not necessary to assess the earlier objectives within that sequence, such as jumping
down from a low structure or jumping down with support. This procedure typically suffices unless
the child’s behavioral repertoire appears to be uneven or splintered, as when the child performs a skill
inconsistently, showing a variety of splinter skills, in which case it is necessary to assess a broader
range of items.

For some strands, objectives associated with a particular goal may occur concurrently rather than
hierarchically—in which case, all objectives should be assessed. For example, if a child can prepare food
for eating, then the person administering the test may also need to assess the child’s ability to pour lig-
uids and serve food with utensils.

The sequential arrangement from easy to more difficult is also present in the strands (which are
denoted A, B, C, etc.), the goals (numbered 1, 2, 3, etc.), and the objectives (numbered 1.1,1.2,1.3, etc.). This
overall sequential arrangement is designed to help the person administering the test locate and refer to
items. Figure 1.2 shows the organizational structure of the strands, goals, and objectives.

Chapter 2 provides detailed instructions for administering and scoring the AEPS-3 Test.
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Organizational Structure of AEPS-3 Test Items

STRAND A STRAND B

Goal 1 Goal 2 Goal 3 Goal 1

. Strands: easy to more difficult . Goals: easy to more difficult

Do

I:' Objectives: more difficult as goal is approached

Figure 1.2. Organizational structure of AEPS-3 Test items. This figure shows how the AEPS-3
Test is organized into areas, strands, goals, and objectives. Areas are composed of strands (func-
tional groups of related skills). In turn, each strand is made up of goals and objectives. Strands
and goals proceed in increasing order of difficulty, from easiest to most difficult (Strand A is easier
than Strand B, Goal 1 is easier than Goal 2, and so on). In contrast, objectives are numbered in
decreasing order of difficulty (Objective 1.1 is the most difficult, Objective 1.2 is slightly easier,
and so on). As shown, the closer the objective to the goal, the more difficult it is.

COLLABORATIVE TEAM ASSESSMENT

Programs that provide services and care to young children have a variety of staffing patterns. Many
programs have more than one interdisciplinary team specialist who is regularly available to children
and families. These specialists are encouraged to participate in administering curriculum-based
assessments such as the AEPS-3 Test because including them on the assessment team helps ensure
that children are assessed appropriately and comprehensively. In center-based assessments of groups
of children, the team members may choose to participate by observing and interacting with the chil-
dren at particular times. For example, the communication specialist might record a language sample
for the Social-Communication portion of the Child Observation Data Form (CODF) during snack time,
whereas the physical or occupational therapist might complete the Fine Motor and Gross Motor portions
of the CODF during free play. Another alternative is for the specialist to observe and score the items in
their own area of expertise while a child care provider moves children through a series of assessment
activities.

Results should be compiled and shared among team members to increase awareness of the chil-
dren’s strengths and needs across developmental areas. Sharing results also helps eliminate the redun-
dancy and inconsistency that occur when professionals complete separate assessments. Incorporating
the specialists’ and interventionists’ observations into one assessment protocol leads to more efficient
and functional intervention planning. Chapter 5 in Volume 1 provides details on team collaboration in
using AEPS-3.

USES OF TEST OUTCOMES

AEPS-3 Test results can be used for the following purposes:
* Assessthe current developmental status of children from birth to 6 years of age
e Selecttarget goals and objectives/outcomes for IFSPs and IEPs

e Guideteaching and intervention activities

Excerpted from Volume 2 AEPS®-3 Assessment. Edited by Diane Bricker, Ph.D., and JoAnn (JJ) Johnson, Ph.D.
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* Monitor progress over time toward targeted goals and objectives
e Determineeligibility for early intervention and early childhood special education (EI/ECSE) services

More detail on each of these uses follows.

Assessing Developmental Status

Combining results across the AEPS-3 Test’s eight important developmental areas makes it possible to
construct a comprehensive picture of the skills children can perform and the information they have and
can use. Test results do not address age norms but rather provide the necessary data to determine what
children currently can do. This information is essential to providing a baseline from which to view sub-
sequent changes in children (progress monitoring).

Selecting Target Goals and Objectives or Outcomes

Because AEPS-3 Test results provide a detailed picture of a child’s current repertoire, it becomes a
straightforward matter to select subsequent teaching/intervention targets. Test results provide a com-
prehensive picture of each child’s developmental skill level, and the test content that remainslays out the
subsequent developmental sequence to help the child improve their skills and increase their information
base. Users of the AEPS-3 Test can rely on the test’s content to offer the information they need to help
them select goals and objectives for their next teaching/intervention targets.

Determining Teaching/Intervention Content

AEPS-3 Test results link directly with AEPS-3 Curriculum content. Using the goals and objectives
selected as their next targets, professionals can go directly to the AEPS-3 Skills Matrix in Appendix B of
Volumes 3, 4, or 5 to select appropriate routines and activities and related curriculum content. Section
I of Volumes 3-5 describes how to locate the appropriate sections of the curriculum to address selected
goals and objectives.

Monitoring Progress Over Time

Because initial test results allow test users to determine a child’s developmental status at a particular
pointintime, readministering the test provides information on changes in the child over time. For exam-
ple, if atoddler is not walking at the time of the initial test and that skill becomes one of the targeted out-
comes, subsequent administrations of the test can provide information about the child’s progress toward
walking.

Determining Eligibility for Services

Test results can also be used to help determine a child’s eligibility for publicly funded services—for
example, by comparing information about the child’s developmental status from the test results to age-
expected cutoff scores. Such a comparison will reveal whether the child is performing as expected for
their age. State regulations determine children’s eligibility for services, and AEPS-3 Test results can be
used to determine whether children qualify for those services. Chapter 8 provides details about using
testresults to determine eligibility. (For more about the empirical evidence on using AEPS cutoff scores,
see Volume 1, Chapter 7, and the relevant peer-reviewed articles cited.)

Excerpted from Volume 2 AEPS®-3 Assessment. Edited by Diane Bricker, Ph.D., and JoAnn (JJ) Johnson, Ph.D.
©2022 Brookes Publishing Co., Inc. All rights reserved.
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VOLUME 2 Assessment

A criterion-referenced, curriculum-based measure,
the AEPS®-3 Test evaluates the developmental and
early academic skills that children need to function
independently and succeed in kindergarten. Spanning
birth to 6 years in one continuous, seamless test,
this assessment volume covers eight curricular
areas—Fine Motor, Gross Motor, Adaptive, Social-
Emotional, Social-Communication, Cognitive,
Literacy, and Math. Fully linked with the tiered
AEPS-3 Curriculum, AEPS-3 Test results can be
used to determine a child’s level of performance,
develop meaningful learning goals and outcomes,
plan effective instruction/intervention, and monitor
progress over time.

In this volume, professionals will find
* administration and scoring guidelines for the test
e testitems and criteria for 407 goals and objectives

e tips on how to use the AEPS-3 assessment
activities with individual children or groups of
children

* tipsonhow to score all test items efficiently

e instructions on using the family materials and
Ready-Set assessment

e guidance on using test results to write IFSPs/IEPs
and determine eligibility for services

A valid and reliable way to gather assessment data
in home- or center-based settings, this volume is an
essential part of the linked AEPS-3 system. Visit
www.aepsinteractive.com to learn more.
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