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 A
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INSTRUCTIONAL PROGRAM SHEET: Mealtime

Drinks from an Open Cup

Child: 	   Date initiated: 	   Date completed: 	

Objective: In the presence of an open cup with liquid and told “Drink some _____” or “Take a drink,” or 
when thirsty, the child holds the cup, drinks from the cup, and places the cup back on the surface.

Mastery criterion:
■■ 90% or higher correct responding for each set
■■ Minimum of 10 opportunities per day
■■ 2 consecutive teaching days
■■ No spilling

Generalization:
People: At least two adults
Settings: At least two settings
Materials: At least three different cups

Things to consider: May also teach sitting at the table or eating skills

Task analysis Teaching sequence

1.	 Puts hands on cup
2.	 Picks up cup
3.	 Brings cup to mouth
4.	 Tilts cup toward mouth
5.	 Sips
6.	 Takes cup away from mouth, turning upright
7.	 Puts cup on table
8.	 Releases cup

1.	 Teach two steps of task analysis
2.	 Teach next two steps of task analysis
3.	 Teach next two steps of task analysis 
4.	 Teach next two steps of task analysis

PROGRAMMING LOG

Acquisition Generalization Maintenance

Start date End date Start date End date Date/data Date/data

1	

2	

3	

4	

The DATA Model for Teaching Preschoolers with Autism by Ilene Schwartz, Julie Ashmun, Bonnie McBride,  
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I.
 A

D
A

P
T

IV
E

Settings and materials

Decontextualized Embedded

Teaching

What direction or cue will you give?

How will you prompt the child’s response?

Circle type of prompt(s) used:

Physical Visual

Modeling Verbal

Other: _______________________________________

Circle prompt fading procedure used:

Time delay Most to least

Graduated guidance

Other: _______________________________________

What is the child’s response?

What reinforcers are you using?

What is the correction procedure?

How will you collect data? (circle answer)

Percentage correct Frequency

Duration Permanent product

Other: _______________________________________

Sets

1.________________________________________________

________________________________________________

________________________________________________

________________________________________________

2.________________________________________________

________________________________________________

________________________________________________

________________________________________________

3.________________________________________________

________________________________________________

________________________________________________

________________________________________________

4.________________________________________________

________________________________________________

________________________________________________

________________________________________________

5.________________________________________________

________________________________________________

________________________________________________

________________________________________________

LESSON PLAN: Mealtime

Drinks from an Open Cup
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I.
 A

D
A

P
T

IV
E

INSTRUCTIONAL PROGRAM SHEET: Mealtime

Drinks from an Open Cup—Example

Child: 	   Date initiated: 	   Date completed: 	

Objective: In the presence of an open cup with liquid and told “Drink some _____” or “Take a drink,” or  
when thirsty, the child holds the cup, drinks from the cup and places the cup back on the surface.

Mastery criterion:
■■ 90% or higher correct responding for each set
■■ Minimum of 10 opportunities per day
■■ 2 consecutive teaching days
■■ No spilling

Generalization:
People: At least two adults
Settings: At least two settings
Materials: At least three different cups

Things to consider: May also teach sitting at the table and eating skills

Task analysis Teaching sequence

1.	 Puts hands on cup
2.	 Picks up cup
3.	 Brings cup to mouth
4.	 Tilts cup toward mouth
5.	 Sips
6.	 Takes cup away from mouth, turning upright
7.	 Puts cup on table
8.	 Releases cup

1.	 Teach two steps of task analysis
2.	 Teach next two steps of task analysis
3.	 Teach next two steps of task analysis
4.	 Teach next two steps of task analysis

PROGRAMMING LOG

Acquisition Generalization Maintenance

Start date End date Start date End date Date/data Date/data

1	 2/12/14 2/25/14

2	 2/25/14 3/7/14

3	 3/7/14 3/20/14

4	 3/20/14 4/4/14 4/4/14 4/25/14 5/15/14; 100% 6/15/14; 100%

The DATA Model for Teaching Preschoolers with Autism by Ilene Schwartz, Julie Ashmun, Bonnie McBride,  
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I.
 A

D
A

P
T

IV
E

LESSON PLAN: Mealtime

Drinks from an Open Cup—Example

Settings and materials

Decontextualized Embedded

Work at table:
Child preferred small  
cup with preferred liquid

Snack and mealtimes. 
Same cups and liquids 
as served to peers

Teaching

What direction or cue will you give?

Cup is present
“Take a drink”
“Drink some”

How will you prompt the child’s response?

Circle type of prompt(s) used:

Physical Visual

Modeling Verbal

Other: 	

Circle prompt fading procedure used:

Time delay Most to least

Graduated guidance

Other: 	

What is the child’s response?

Independent response on each step or part of 
the task

What reinforcers are you using?

Preferred liquid and cups are used initially 
in decontextualized setting and pair with 
behavior-specific praise

What is the correction procedure?

Start the task sequence over, with the direction, 
then use the least intrusive prompt throughout 
the sequence unless the child demonstrates 
mastery of one of the steps in the sequence.

How will you collect data? (circle answer)

Percentage correct Frequency

Duration Permanent product

Other: percentage correct for each step of the task

Sets

Teach using backward chaining:
1. 	 Teach steps 7 and 8

2. 	 Teach steps 5 and 6

3. 	 Teach steps 3 and 4

4. 	 Teach steps 1 and 2
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INSTRUCTIONAL PROGRAM SHEET: Mealtime

Eats with a Spoon or Fork

Child: 	   Date initiated: 	   Date completed: 	

Objective: When presented with food that requires a fork or spoon for use, and told “Time to eat” or 
when the child is hungry, he or she initiates and uses a fork or spoon by spearing food or scooping.

Mastery criterion:
■■ 90% or higher correct responding for each set
■■ Minimum of 10 opportunities per day
■■ 2 consecutive teaching days
■■ Little or no spilling, as age appropriate

Generalization:
People: At least two adults
Settings: At least two settings
Materials: At least two different spoons or forks

Things to consider: Movement of bringing fork or spoon to mouth and back down should be controlled 
and slow. Serve easy to scoop and spear food when teaching this skill (e.g., applesauce, pudding, cut up 
soft fruit).

Task analysis Teaching sequence

1.	 Grasps spoon or fork
2.	 Scoops or spears food with spoon or fork
3.	 Brings spoon or fork to mouth
4.	 Puts spoon or fork in mouth and takes bite
5.	 Takes spoon or fork from mouth
6.	 Puts spoon or fork on table, plate, or bowl

1.	 Teach two steps of task analysis
2.	 Teach next two steps of task analysis
3.	 Teach next two steps of task analysis
4.	 Teach next two steps of task analysis

PROGRAMMING LOG

Acquisition Generalization Maintenance

Start date End date Start date End date Date/data Date/data

1	

2	

3	
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I.
 A
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E

Settings and materials

Decontextualized Embedded

Teaching

What direction or cue will you give?

How will you prompt the child’s response?

Circle type of prompt(s) used:

Physical Visual

Modeling Verbal

Other: _______________________________________

Circle prompt fading procedure used:

Time delay Most to least

Graduated guidance

Other: _______________________________________

What is the child’s response?

What reinforcers are you using?

What is the correction procedure?

How will you collect data? (circle answer)

Percentage correct Frequency

Duration Permanent product

Other: _______________________________________

Sets

1.________________________________________________

________________________________________________

________________________________________________

________________________________________________

2.________________________________________________

________________________________________________

________________________________________________

________________________________________________

3.________________________________________________

________________________________________________

________________________________________________

________________________________________________

4.________________________________________________

________________________________________________

________________________________________________

________________________________________________

5.________________________________________________

________________________________________________

________________________________________________

________________________________________________

LESSON PLAN: Mealtime

Eats with a Spoon/Fork

FOR MORE, go to http://www.brookespublishing.com/data
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INSTRUCTIONAL PROGRAM SHEET: Mealtime

Eats a Variety of Food

Child: 	   Date initiated: 	   Date completed: 	

Objective: When presented with foods not currently in child’s repertoire and told, “Time to eat,” Child 
eats the foods.

Mastery criterion:
■■ Eats _____ new foods (this number depends on team decision)
■■ Eats three bites of each new food
■■ At least 2 days for each food

Generalization:
People: At least two adults
Settings: At least two settings
Materials: At least three different meals (breakfast, lunch, and dinner)

Things to consider: Consider extra exposure to food (e.g., do cooking projects, play with food in sensory 
table). Consider family preferences when choosing foods to introduce.

Teaching sequence
1.	 Bowl of new food is near child’s plate for mealtime
2.	 Food is on child’s plate for at least 5 seconds
3.	 Food is on child’s plate for at least 10 seconds
4.	 Child tolerates food on plate for an indefinite amount of time
5.	 Child touches food with finger
6.	 Child holds food in hand
7.	 Child touches food to lips
8.	 Child touches food to tongue
9.	 Child licks food

10.	 Child takes a small bite of food
11.	 Child takes a regular size bite of food
12.	 Child chews and swallows more than one bite
13.	 Child eats the food provided
Adapted from Ogata, Beth, & Lucas, Betty. (1999). Autism, Nutrition, and Picky Eating. In Yang, Yuchi, 
Lucas, Betty, & Feucht, Sharon (Eds.). Nutritional Interventions for Children with Special Health Care 
Needs. (3rd ed.) (pp. 272–273). Seattle, WA: Washington State Department of Health.

PROGRAMMING LOG

Acquisition Generalization Maintenance

Start date End date Start date End date Date/data Date/data

1

2

3

4
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Settings and materials

Decontextualized Embedded

Teaching

What direction or cue will you give?

How will you prompt the child’s response?

Circle type of prompt(s) used:

Physical Visual

Modeling Verbal

Other: _______________________________________

Circle prompt fading procedure used:

Time delay Most to least

Graduated guidance

Other: _______________________________________

What is the child’s response?

What reinforcers are you using?

What is the correction procedure?

How will you collect data? (circle answer)

Percentage correct Frequency

Duration Permanent product

Other: _______________________________________

Sets

1.________________________________________________

________________________________________________

________________________________________________

________________________________________________

2.________________________________________________

________________________________________________

________________________________________________

________________________________________________

3.________________________________________________

________________________________________________

________________________________________________

________________________________________________

4.________________________________________________

________________________________________________

________________________________________________

________________________________________________

5.________________________________________________

________________________________________________

________________________________________________

________________________________________________

LESSON PLAN: Mealtime

Eats a Variety of Food

FOR MORE, go to http://www.brookespublishing.com/data

SAMPLE



126
The DATA Model for Teaching Preschoolers with Autism by Ilene Schwartz, Julie Ashmun, Bonnie McBride,  

Crista Scott, and Susan Sandall. Copyright © 2017 by Paul H. Brookes Publishing Co., Inc. All rights reserved.

I.
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INSTRUCTIONAL PROGRAM SHEET: Mealtime

Remains at the Table During Meals

Child: 	   Date initiated: 	   Date completed: 	

Objective: During snack or lunch at school, the child remains with the group at the table until the child 
asks to leave, adult excuses child, or until the natural end of the meal.

Mastery criterion:
■■ Remains at the table for the duration of the meal, asks to leave or is excused
■■ Three consecutive meals
■■ At least 2 days

Generalization:
People: At least two adults
Settings: At least two settings
Materials: At least three different meals (e.g., breakfast, lunch, dinner)

Things to consider: May also teach eating skills. Materials may be brought to the table, such as a 
book, to keep child occupied or as a point of reference for mutual sharing.

Teaching sequence
1.	 Considering child’s baseline, remains at the table for an additional period of time (e.g., 15 seconds 

to 1 minute)
2.	 Child asks to be excused (e.g., “All done.” “Can I be excused?”)
3.	 Remains at the table, doubling the amount of time from the first set, may ask to be excused or told 

the meal time is all done
4.	 Double the amount of time from previous set
5.	 Consider sitting for entire duration or meal

PROGRAMMING LOG

Acquisition Generalization Maintenance

Start date End date Start date End date Date/data Date/data

1

2

3

4

5
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I.
 A

D
A

P
T
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E

Settings and materials

Decontextualized Embedded

Teaching

What direction or cue will you give?

How will you prompt the child’s response?

Circle type of prompt(s) used:

Physical Visual

Modeling Verbal

Other: _______________________________________

Circle prompt fading procedure used:

Time delay Most to least

Graduated guidance

Other: _______________________________________

What is the child’s response?

What reinforcers are you using?

What is the correction procedure?

How will you collect data? (circle answer)

Percentage correct Frequency

Duration Permanent product

Other: _______________________________________

Sets

1.________________________________________________

________________________________________________

________________________________________________

________________________________________________

2.________________________________________________

________________________________________________

________________________________________________

________________________________________________

3.________________________________________________

________________________________________________

________________________________________________

________________________________________________

4.________________________________________________

________________________________________________

________________________________________________

________________________________________________

5.________________________________________________

________________________________________________

________________________________________________

________________________________________________

LESSON PLAN: Mealtime

Remains at the Table During Meals

FOR MORE, go to http://www.brookespublishing.com/data
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