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 A Schoolwide Approach to Reading Intervention   11

Figure 1.2. Planning Checklist for Implementing Schoolwide Reading Intervention. (Adapted with permission from the Vaughn Gross Center for Reading and Lan-
guage Arts at the University of Texas at Austin. [2005]. Introduction to the 3-Tier reading model: Reducing reading diffi culties for kindergarten through third grade students [4th 
ed.]. Austin, TX: Author.)

(continued)

Planning Checklist for  
Implementing Schoolwide Reading Intervention

STEP 1. SELF-EVALUATION: REVIEW CURRENT READING  
PRACTICES WITHIN THE SCHOOL TO DETERMINE NEEDS AND PRIORITIES 

� Does the school have a unified vision and plan for ensuring that all students are able to read and learn 
from academic text and are motivated to read? Are administrators and teachers committed to imple-
menting the plan?

� Is there a safe and positive school environment that is conducive to learning?

� Do teachers and administrators have high academic standards for their students based on grade-level 
expectations?

� Do teachers provide effective instruction supported by strong instructional leadership from the  principal 
or another person or persons in the school?

� Is academic achievement given priority in scheduling, budgeting, and allocation of personnel?

� Do content-area teachers consistently teach and encourage students to implement evidence-based vo-
cabulary and comprehension strategies? Is the same limited set of strategies used across all classes?

� Are benchmark reading assessments administered three times per year to identify students who need 
supplemental reading classes or intervention?

� Do reading teachers or tutors implement research-supported programs and teaching approaches to pro-
vide strategic intervention to students who perform somewhat below grade level and have problems 
comprehending academic text?

� Do reading teachers or other teachers implement research-supported, explicit, systematic reading pro-
grams to provide intensive intervention to students with more severe reading difficulties?

� Is the progress of students in strategic and intensive intervention monitored regularly to determine 
whether they are responding adequately to intervention?

STEP 2. DEVELOP A PLAN FOR COLLECTING, MANAGING,  
AND USING BENCHMARK AND PROGRESS-MONITORING DATA

� Who will administer benchmark assessments?

� Who will organize the results and analyze them to determine which students need strategic or  intensive 
intervention?

� Reading teachers or interventionists should administer progress-monitoring assessments but may need 
some assistance. If so, who will assist them?

� Who will compile progress-monitoring data and display them as easily interpreted graphs or in other ac-
cessible formats? 

� It is recommended that groups of reading teachers, other teachers, and, ideally, administrators meet regu-
larly to examine the progress-monitoring data so that they can identify students who are not making 
adequate progress and collaborate to make plans for accelerating the progress of these  students. Who 
will organize these meetings?
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12  Assessing Struggling Readers at the Secondary Level

Figure 1.2. (continued)

STEP 3. DEVELOP A SCHOOLWIDE PLAN FOR  
IMPLEMENTING CONTENT-AREA STRATEGIES AND ROUTINES

� If there is a need for professional development in a system of positive behavioral supports to ensure a 
safe and positive school environment, then who will provide this professional development and who will 
ensure that the system is implemented?

� Is there a plan for providing quality professional development  to content-area teachers to prepare 
them to incorporate evidence-based vocabulary and comprehension strategies and to use collaborative 
grouping to increase active student involvement? Does this plan include ongoing support in the form of 
regular study group sessions and/or coaching?

� Are content-area teachers committed to implementing research-based strategies and routines across 
classes to ensure that students learn key vocabulary and are able to read and understand  
academic text in each discipline?

� Are content-area and reading teachers given adequate time to plan and collaborate to overcome  
obstacles to integrating these strategies and routines into their instruction?

� Is a system established for problem solving and decision making related to this component of school-
wide intervention? 

STEP 4. DEVELOP A PLAN FOR IMPLEMENTING STRATEGIC INTERVENTION

� Who will provide strategic intervention?

� Will strategic intervention take place in reading classes or in tutoring sessions?

� How will class sizes of 12–18 students be ensured?

� When will strategic intervention be provided?

� Where will strategic intervention be implemented?

� Is a system in place for monitoring the progress of strategic intervention students between one and two 
times per month and using the results to guide instructional decisions?

� Are criteria established for entry and exit from strategic intervention?

� How will assessment data be used to group and regroup students, to plan targeted instruction, and to 
make adaptations to ensure students meet grade-level benchmarks and/or objectives?

� Is a system established for problem solving and decision making related to strategic intervention?

� Is time provided for collaboration among reading intervention teachers?

� Who will ensure that reading interventionists receive quality professional development emphasizing 
scientific research-based programs and practices in teaching students with reading difficulties? Who will 
provide them with ongoing support? 
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Figure 1.2. (continued)

schoolwide approach. We suggest that schools begin with a self-assessment to determine 
their current levels of implementation of the schoolwide approach. The fi rst section of 
Figure 1.2 provides sample questions that can guide this self-assessment process. The re-
maining sections concern the implementation of the three tiers of intervention described 
in this chapter. (A photocopiable version is available in the Appendix.)

The next section in this sourcebook provides information about administering as-
sessments to collect student data and how administrators and teachers can use the data 
to inform decisions about placing students in strategic and intensive interventions and to 
the instruction provided to those students. 

STEP 5. DEVELOP A PLAN FOR IMPLEMENTING INTENSIVE INTERVENTION 

� Who will provide intensive intervention (e.g., reading teacher, special education teacher, other well-qualified 
teacher)?

� When and how often will intensive intervention be provided?

� Where will intensive intervention be implemented?

� What scientific research-based, explicit, systematic program(s) will be used to provide intensive 
intervention?

� Has the relationship of intensive intervention with Section 504 and special education services been 
clarified?

� Is a system in place for monitoring the progress of intensive intervention students between two and four 
times per month and using the results to guide instructional decisions?

� Are criteria established for entry and exit from intensive intervention?

� How will assessment data be used to plan targeted instruction and to make adaptations to ensure stu-
dents meet grade-level benchmarks and/or objectives?

� Is a system established for problem solving and decision making related to intensive intervention?

� Is time provided for collaboration among intervention teachers?

� Who will ensure that intensive intervention teachers receive quality professional development emphasizing sci-
entific research-based programs and practices in teaching students with reading difficulties? Who will provide 
them with ongoing support? 
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