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  5 
 Including 
All Students 
in Instruction in 
Core Curriculum Areas 

 FOCUSING QUESTIONS 

 •  What are some generally effective evidence-based practices for literacy, mathemat-
ics, and content-area learning in inclusive classrooms? 

 •  What are some strategies to create individualized supports and adaptations to 
enable students with disabilities to engage in typical instructional activities in the 
core curriculum areas? 

 •  What alternative adaptations are feasible and effective for meeting the needs of 
students with extensive support needs within the core curriculum areas? 

 This chapter addresses considerations 
relevant to teaching core subject areas 
(reading and writing, mathematics, so-
cial and natural sciences) to all students. 
The strategies described for each subject 
area are organized according to the hier-
archy of least-to-most intrusive supports, 
interventions, and adaptations that was 
presented in Chapter 1 (see Figure 1.4) 
and Chapter 3 (see Table 3.2). For each 
curriculum area, we briefl y describe gen-
erally effective teaching practices that 
assist teams to create shared learning 

experiences for heterogeneous groups of 
students. Next, we give examples of cur-
ricular and instructional adaptations for 
typical instructional activities. Finally, we 
make some points regarding alternative 
adaptations, which apply when students 
have modifi ed learning targets as well as 
individualized teaching methods and ac-
tivities. Although the adaptations for each 
student must be individualized, it can be 
helpful to see or read about examples of 
supports and adaptations that might serve 
as a template for others to use. 
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146 Janney and Snell

 TWO REMINDERS: START WITH 
EFFECTIVE TEACHING AND KEEP 
ALL STUDENTS’ GOALS IN MIND 

 As has been affi rmed several times in this 
book,  including students with disabilities in 
general education classes requires rethinking 
the notion that all students in a class must 
learn the same thing at the same time.  Having 
shared learning goals is not essential to 
creating a learning community; instead, 
what is important is that classmates share 
a common context for their learning ex-
periences and learn to value one anoth-
er’s diverse contributions. Students can 
benefi t, both academically and socially, 
from working together in shared activi-
ties, even if the objectives they accomplish 
within those activities are varied. Use of 
UDL, differentiated instruction, and gen-
erally effective Tier 1 practices helps to 
create an environment that fi ts everyone. 
Teams can apply the effective instruction-
al practices introduced in Chapter 2 to 
all of the subject areas addressed in this 
chapter. 

 For example, menus—either tiered 
or with adaptations built in for individual 
students—lend themselves well to spell-
ing, literature study, and social studies. For 
example, the homework spelling menu 
for fourth grade shown in Figure 5.1 not 
only offered students a variety of novel 
ways to practice their spelling words, but 
the spelling lists assigned to students also 
were differentiated, with some students 
given fewer words and some given dif-
ferent (e.g., one syllable, high-frequency, 
or functional words) words. In addition, 
the menu was read to some students, and 
Spence, a student with a more severe dis-
ability, was provided with templates to 
complete by fi lling in the blank or cir-
cling one of two options written for him. 
If any of the activities on the menu were 
inappropriate for Spence, it was replaced 
with an alternative activity on the elec-
tronic fi le, and the individualized menu 
was printed for Spence. 

 Within a given instructional activity, 
most of the students in the class will be 
pursuing learning targets from the gen-
eral education curriculum for their grade 
level, whereas other students pursue 
simplifi ed goals from that same subject 
area and/or goals that are drawn from 
different curriculum areas, including 
functional skill areas. When a student has 
adaptations that do not enable participa-
tion in the same instructional activity as 
classmates, we have referred to those as 
 alternative adaptations.  

 For example, in Chapter 4, we ex-
amined the ways that adaptations and 
supports were planned for Chase, a 
fourth-grade student whose IEP includes 
both simplifi ed academics and function-
al curriculum goals. The teaching ap-
proaches used by Chase’s fourth-grade 
teacher enabled the team to meet most 
of Chase’s learning goals without using 
alternative adaptations. Thus, during the 
majority of reading, writing, and math les-
sons, Chase was provided with least-intru-
sive adaptations to enable him to pursue 
simplifi ed academic skills within ongoing 
class academic routines. For instance, 
during writing workshops, Chase partici-
pated along with his classmates. Chase, 
however, was completing sentence start-
ers or writing frames, whereas other stu-
dents were using the full writing process. 
During social studies, the focus of Chase’s 
work depended on the teaching arrange-
ments and learning activities being used: 
When the class was using interactive note-
books during the whole-class portion of 
a science or social studies lesson, Chase’s 
participation maintained an academic 
focus but included reading and language 
targets as well as content-specifi c skills 
and knowledge. When the class worked in 
cooperative groups or hands-on projects 
and explorations, Chase still had academ-
ic objectives (e.g., to read, write, and spell 
key unit vocabulary terms) but also was 
practicing priority social-communication 
skills. 
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 Including All Students in Instruction 147

  Figure 5.1.  Spelling homework menu. (Contributed by Kristyn McDaniel Cabler.) 

 Similarly, 12th-grade student Aaron 
applied counting skills and communica-
tion skills during his general science and 
U.S. history classes. Abby’s IEP goal,  Use 
gestures and words, augmented by pictures or 

picture symbols, for expressive communication 
(e.g., greetings and farewells, expressing needs, 
making choices),  was embedded in various 
ways in almost every activity across the day, 
as indicated on her Program Planning 
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