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based on research using experimental or 
quasi- experimental design, sound theo-
retical underpinnings, easily integrated 
into existing school practices, multiple 
site replication, and sufficient technical 
assistance or other resources available 
to support effective implementation 
(Collaborative for Academic, Social, and 
Emotional Learning, 2013; Osher, Dwyer, 
& Jackson, 2004). Most of these pro-
grams require professional development 
(e.g., workshops, institutes, follow- up 
coaching) from specialized trainers and 
purchase of training and implementa-
tion materials. Appendix B lists several 
resources that provide additional infor-
mation about these and other research- 
validated and promising programs for 
universal social and emotional interven-
tions in schools.

BULLY PREVENTION IN  
POSITIVE BEHAVIOR SUPPORT

Bullying, like other behaviors that neg-
atively affect school climate, safety, and 
other conditions for learning, requires 
a proactive, schoolwide approach that is 
both effective and efficient. The Bully 
Prevention in Positive Behavior Sup-
port program (BP- PBS; Ross, Horner, & 
Stiller, 2008; available at http://www.pbis 
.org) was designed to fit naturally within 
an established system of SWPBS, thereby 
enhancing its potential for efficiency, 
acceptability, and sustainability. The pro-
gram is designed as a universal, proactive 
effort to decrease incidents of bullying 
behavior and teach appropriate, nonrein-
forcing responses to bullying for potential 
victims, bystanders, and school personnel. 
BP- PBS has an emerging research base 
of experimental and quasi- experimental 
studies that suggest it can be both effec-
tive and efficient in reducing problem 
behavior when used in schools that are 
already using SWPBS (Good et al., 2011; 
Ross & Horner, 2009, 2013). In addition to 
being part of a schoolwide PBS effort, key 

features of the BP- PBS program include 
the following:

• The term bullying is not used in either 
students’ skill lessons or adult responses. 
Instead, students learn to identify and 
use skills to deal with behavior that is 
disrespectful or inappropriate. Ross 
and Horner (2009) pointed out that 
bully prevention efforts have been 
hindered by the difficulty of teaching 
about and measuring bullying when its 
definition includes (as it often does) 
descriptors such as intentional, repeated 
acts of unprovoked aggression, and behav-
ior against victims who are weaker. The 
BP- PBS program is behaviorally ori-
ented: Implementers are not required 
to interpret whether a power differen-
tial existed between the peers involved, 
and the observable behavior is labeled 
rather than the person.

• BP- PBS addresses the functional rela-
tionship between bullying behavior, 
the antecedents or context that set the 
stage for the problem (e.g., availabil-
ity of peers as victims and onlookers, 
unstructured areas of the school), and 
the maintaining consequences (e.g., 
attention from peers, whether positive 
or negative).

• All students learn specific skills to use 
when confronted by disrespectful peer 
behavior, and all adults learn to ensure 
that those skills are generalized to set-
tings where problem behavior is likely 
to occur.

Bully Prevention in Positive  
Behavior Support Curriculum

The BP- PBS curriculum includes a six- 
lesson student component and a super-
visor component (Ross et al., 2008). The 
methodology used for the student lessons 
is essentially the same as for teaching the 
behavioral expectations in the school-
wide discipline system. That is, teachers 
use direct instruction: 1) describe and 
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 Schoolwide Positive Behavior Support  39

demonstrate targeted skills, 2) check 
students’ understanding and have them 
practice the steps first in the classroom 
and then in criterion environments (e.g., 
cafeteria, playground, bus area), and  
3) give corrective feedback for inaccu-
rate skill performance or praise for accu-
rate skill performance. Following initial 
instruction, teachers continue to prompt 
or precorrect for use of the skills before 
students enter predictable challenging 
settings, and all adults continue to pro-
vide corrections and reinforcement when 
needed.

Lesson Sequence for Bully  
Prevention in Positive Behavior Support

The first lesson teaches the core of the 
curriculum, which is the “stop/walk/
talk” response to disrespectful behavior. 
The “stop” signal is the verbal and phys-
ical action that students use when prob-
lem behavior is directed toward them 
or when they observe problem behavior 
directed toward another student. Before 
implementing the program, the school 
community either adopts the “stop/walk/
talk” language or decides on other words 
or phrases they will use, as well as a phys-
ical action (e.g., the time- out sign) that 
will be used to communicate “stop.” It is 
important for the words and action to be 
easily remembered, socially acceptable 
to the students, and used by all students 
and staff (Ross et al., 2008). For example, 
students at a middle school in Canada 
that implemented BP- PBS decided to say 
“too far” and cross their hands in front 
of them as their “stop” signal (Good et 
al., 2011). The first BP- PBS lesson, which 
constitutes the social responsibility skills 
component of the curriculum, teaches 
the “stop/walk/talk” skill sequence (Ross 
et al., 2008):

 1. Decide if someone is being disrespect-
ful toward you or toward another 
student (e.g., calling someone a 
derogatory name or purposefully 

tripping them is disrespectful; dis-
agreeing with someone about which 
game to play at recess or stealing 
a base while playing softball is not 
disrespectful).

 2. If someone is not respectful toward 
you, then use the “stop” signal (i.e., 
the words and physical action the 
school community has agreed on).

 3. As a bystander, if you see someone 
being treated disrespectfully, then 
use the “stop” signal.

 4. If you use the “stop” signal and disre-
spectful behavior continues toward 
you or another student, then walk away 
and encourage others to walk away.

 5. If you walk away and disrespectful 
behavior continues, then talk with an 
adult.

 6. If someone says “stop” to you, stop, 
then take a deep breath and go about 
your day.

Students learn the difference between 
talking and tattling in the “talk” step of 
the response. Talking with an adult occurs 
when the student has tried to solve the 
problem by using the “stop” and “walk” 
steps, but the problem behavior did not 
end. Tattling is not taking responsibility 
for stopping the problem and instead try-
ing to get someone in trouble.

The social responsibility skills lesson 
includes multiple opportunities for role 
playing so that each student is able to 
describe and demonstrate the “stop/walk/
talk” response. The initial lesson, which 
requires about 50 minutes, is followed 
by a 30- minute review lesson and more 
group practice. The next four lessons in 
the curriculum, which are delivered in 
10-  to 15- minute lessons over the follow-
ing 2 weeks, provide instruction and prac-
tice in using the “stop/walk/talk” skills in 
response to specific types of disrespectful 
behavior— gossip, inappropriate remarks, 
cyberbullying, and any other specific 
behaviors of concern at a school.
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40 Bambara, Janney, and Snell

Supervision  
Component of Bully  
Prevention in Positive Behavior Support

The supervision curriculum, which is 
designed to ensure that all school staff 
members in all school settings consistently 
carry out the BP- PBS program, includes 
the following topics and sessions:

 1. Teaching the social responsibility 
skills (“stop/walk/talk” response) 
and reinforcing students’ use of the 
skills. Faculty members practice gen-
erating examples of when and when 
not to use the skills, modeling the 
skills, and teaching students how 
to respond when someone uses the 
“stop/walk/talk” system with them.

 2. Applying supervision strategies for 
unstructured settings, which takes 
place in those settings and includes

• Checking in with chronic victims 
before they enter unstructured 
settings to remind them how to 
respond to problems

• Checking in with chronic perpe-
trators before they enter unstruc-
tured settings to remind them how 
to respond if another student tells 
them to stop

• Praising students who use, or 
attempt to appropriately use, the 
“stop/walk/talk” response

 3. Using the “review and resolve” rou-
tine when responding to reports of 
problem behavior:

• Ask who, what, when, and where.

• Ask, “Did you say ‘stop’?” “Did you 
walk away?”

If the student did not use “stop” 
and/or “walk,” then practice 
the response and encourage 
them to use it next time.

If the student did say “stop” and 
walked away, then praise the 
student.

• If the reporting student used the 
three- step response appropriately, 
then resolve the issue with the perpe-
trator of the problem behavior. Ask, 
“Were you asked to stop? Did the stu-
dent walk away?” Practice the three 
steps with the perpetrator until his 
or her performance is fluent.

 4. At a follow- up session, faculty com-
plete a survey about their perceptions 
of the extent to which students use the 
“stop/walk/talk” system, faculty use 
the BP- PBS supervision strategies, and 
the effects of the program on school 
safety. Based on survey results, faculty 
decide whether students need reteach-
ing because they are not fluent in using 
the three- step system, faculty need 
review in order to implement the pro-
gram with greater fidelity, or there are 
students at risk for chronic aggression 
who need more intensive interventions.

Benefits of Bully Prevention  
in Positive Behavior Support

BP- PBS was designed to mesh with a 
school’s existing SWPBS methods and deliv-
ery systems in order to add another support 
to reduce problem behavior, enhance stu-
dents’ resiliency, and improve school cli-
mate. It is a simple approach that can be 
implemented within a short period of time 
yet yield noticeable and valued results. Ross 
and Horner (2009) initially developed, 
field-tested, and experimentally validated 
BP- PBS in three elementary schools during 
lunch recess. The researchers found the 
use of BP- PBS was functionally related to 
a 72% reduction in observed incidents of 
problem behavior for six of the most chal-
lenging students in the three schools, along 
with increases in appropriate responses by 
victims and bystanders. A middle school 
study showed a 41% reduction in ODRs for 
bullying after implementing the BP- PBS 
program (Good et al., 2011). In addition, 
teachers involved in this research reported 
that the program was easy to implement 
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 Schoolwide Positive Behavior Support  41

and they would recommend it to others 
(Ross & Horner, 2009, 2013).

SYSTEMS- CHANGE PROCESS  
FOR ESTABLISHING AND 
SUSTAINING SCHOOLWIDE 
POSITIVE BEHAVIOR SUPPORT

The change from a reactive, punitive, and 
disjointed approach to school discipline to a 
proactive, preventive, unified approach can 
require from relatively minor to dramatic 
major changes in a school’s culture and cli-
mate, in the attitudes and skills of teachers 
and staff, and in administrative practices. 
The success of both schoolwide and individ-
ual student- focused efforts will be limited 
without a systems- change process for estab-
lishing and sustaining a SWPBS initiative. A 
systems approach is based on an articulated 
and vital mission statement and incorpo-
rates committees or work groups to coordi-
nate and guide the program, administrative 
support (e.g., involvement, decision- making 
guidance, resources), operating routines 
for action planning and communications, 
and professional development (Sugai & 
Horner, 2002).

First and foremost, schools must 
decide that SWPBS will be a priority 
initiative and identify the meaningful 
outcomes they hope to achieve (e.g., 
reduction in ODRs by percentage of stu-
dents receiving over a certain number, 
improved attendance, meeting criteria on 
state assessments and student and teacher 
assessments of school climate). Baseline 
data must be obtained on any goal.

Sugai and Horner, directors of the 
Center on Positive Behavioral Interventions 
and Supports at the University of Oregon, 
have articulated five major steps in a pro-
cess for initiating and sustaining SWPBS.

Step 1. Establish a Schoolwide Positive 
Behavior Support Leadership Team

To avoid the problems of inefficiency and 
frustration that can occur when a school 

has too many committees and teams, the 
SWPBS leadership team should play a lead-
ership role in the school regarding student 
behavior. (Please refer to the section on 
PBS teams in Chapter 1 for the composi-
tion of the schoolwide PBS team and the 
student- centered PBS teams, which focus 
on selected and individualized PBS.) Those 
who are experienced with large-scale and 
sustained implementation of SWPBS main-
tain that success rests heavily on having a 
SWPBS team whose members are viewed as 
credible and influential by their colleagues 
(Handler et al., 2007; Simonsen, Sugai, & 
Negron, 2008). Although the members of 
the schoolwide team should come to their 
task ready to promote SWPBS and willing 
to commit time and effort (the team typ-
ically meets monthly and may spend 40– 
50 hours in planning and preparation in 
the first year alone [Handler et al., 2007]), 
they will likely need training and techni-
cal assistance in the content of SWPBS and 
the processes and structures necessary to 
implement it.

The team’s responsibilities include 
1) developing ways to communicate 
with school personnel, including ways to 
inform others about the team’s work and 
recruit input about the school’s behavior 
support practices; 2) ensuring that the 
school has an efficient and accurate sys-
tem for collecting and reporting data on 
student behavior (e.g., ODRs, suspensions, 
absences, tardies); 3) conducting needs 
assessments; 4) establishing measurable 
progress indicators; 5) developing action 
plans; and 6) planning in- service profes-
sional development activities for faculty 
and staff.

Step 2. Secure Schoolwide 
Agreements and Supports

The staff as a whole must (largely) agree 
on the following for the initiative to be 
successful: 1) it is a priority for staff devel-
opment (it needs to be one of the top 
three school improvement goals [Horner 
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