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“Simple View of Reading”

- Reading decoding/word —
recognition
= Sound/word level knowledge

= Phonological (and orthographic)
aspects of language

= Focus on form Orallanguage

- Reading comprehension gl comprehension (C) =
Reading

Word recognition (D) X

= Sentence/discourse level knowledge
= Nonphonological aspects of
language
= Relies on accurate decoding
= Focus on making sense -

comprehension (R)

Gough, P. B., & Tunmer, W. (2986). Decoding, reading, and reading
disability. Remedial and Special Education, 7, 6-10.



Vocabulary
/ Part of C \

D) C N
Word Oral Language Reading

Recognition Comprehension Comprehension

Simple View of Reading (SVR; Gough & Tunmer, 1986)

Simple View of Reading Redux (Tunmer & Chapman, 2012)



Definition of Dyslexia

"Dyslexia is a specific learning disability that is neurobiological in
origin. It is characterized by difficulties with accurate and/or
fluent word recognition and by poor spelling and decoding
abilities. These d/jg}lcult/es typically result from a deficit in the
phonological component of language that is often unexpected
in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may
include problems in reading comprehension and reduced reading
experience that can impede growth of vocabulary and
background knowledge.”

Adopted by the IDA Board of Directors, Nov. 12, 2002. This Definition is also used
by the National Institute of Child Health and Human Development (NICHD).
Many state education codes, including New Jersey, Ohio and Utah, have adopted
this definition. Learn more about how consensus was reached on

this definition: Definition Consensus Project.



http://idysa.org/?page_id=860

Vocabulary
Part of C

D

Word Oral Language Reading
Recognition Comprehension Comprehension

Listening comprehension > Reading comprehension
(Badian, 1999; Stanovich, 1994)



How simple are the pieces?

DECODING/WORD LANGUAGE
RECOGNITION COMPREHENSION VOCABULARY SKILLS
Phonemic Word recognition Word structure
awareness Speech perception Morphology
Orthographic Reading decoding Phonology
awareness Vocabulary Orthography
: Complex syntax Concrete word
Morphological Cohesive devices referents
stz el Pronoun reference Figurative meanings
Vocabulary Anaphoric reference Multiple meanings
knowledge Catephoric reference Semantic relationships
Structure Discourse structure Categorical/contrastive
Semantic Inference Part-whole
Nonword reading Logical reasoning Synégym/antonym
and spelling Memory ?tt” Jtes
_ Attention unctional
Real word reading Coal Temporal
with or .WithOUt IaﬁZutaogreT:enagg\C\?orld Logical
syntactic context knowledge Emotional
Etc. Etc. S5



Scarborough’s Reading Rope (2001)

LANGUAGE COMPREHENSION

« Background Knowledge
# Vocabulary Knowledge

® Language Structures Ne. SKILLED READING:
 \erbal Reasoning ; fluent execution and
e Literacy Knowledge coordination of word
recognition and text

comprehension.

WORD RECOGNITION

* Phonological Awareness

— ot - e
e Decoding (and Spelling) e > .
] v _ '&5\ !
® Sight Recognition e Lo L
- s ﬁ"i..D{“
2

Figure 8.1. lllustration of the many strands that are woven together in skilled reading.
(p- 98)



How does the SVR relate to oral

language difficulties?

_ _ _ nonphonological
Two dimensions may explain language skills
dyslexia and specificlanguage |, =
impairment (SLl) classic no
dyslexia impairment

Phonological skills

E— phonological
(sound/word level) S skills
Nonphonological skills
(sentence/discourse level)

comprehenders

Figure 1. A two-dimensional model of the relationship between dyslexia

and specific language impairment (SLI).

(Bishop & Snowling, 2004; Catts, Adlof, Hogan, & Weismer, 2005)



Applying the Quadrant Model

Sentence/Discourse Ability

Good listening
comp & sentence

formulation _
: Average in both
Low reading

decoding &

fluency & spelling
A

W

High sound/word
skills and surface

Low Reading + reading?

Low Language Good Reading
Decoding + Poor

Sound/Word Ability

Comprehension



Language Levels X Modalities Model

TEST OF INTEGRATED
LANGUAGE & LITERACY SKILLS™

Language Level
Modality Sound/Word Level Sentence/Discourse Level

Listening \,",j Awares (VA > 6. Listening Comprehension (LC)
2.Phonemic Awareness (PA) 8. Following directions (FD)

Speaking 4. Nonword Repetition (NWRep) 3. Story retelling (Comp Qs) (SRcomp)
13. Social communication (SC)
Reading 10. Nonword Reading (NWRd) 7. Reading comprehension (RC)
11. Reading Fluency (RF)

Writing 5. Nonword Spelling (NWSp) 12a. Written Exp discourse score
12c. Written Exp - word score (Wedisc)
(WEwd) 12b. Written Exp sentence combining
score (WEscs)
Memory 14. Digit Span Forward (DSF) 9. Delayed story retelling (DSR)

15. Digit Span Backward (DSB)

Nelson, N. W., Plante, E., Helm-Estabrooks, N., & Hotz, G. (2015). Test of Integrated Language and
Literacy Skills™ (TILLS™). Brookes Publishing Co., Inc.



TEST OF INTEGRATED
LANGUAGE & LITERACY SKILLS™

15 Subtests

17 scores (3 scores for
Written Expression)




1. Vocabulary Awareness

SUBTEST A

Practice Item

“Here are three words.
Let’s read them together.”

“dog—cat-bone” dog

Say, “Tell me two words
that go together.” cat

Then ask, “Why?”
bone

Practice ltems

dog-cat-bone dog-cat-bone
Both animals / pets Dogs like / eat / chew / bury bones

light-sun—feather light-sun—feather
Sun gives light / both bright Feather is light / not heavy




2. Phonemic Awareness

“If the word is bip, and we take away the first sound,
the word becomes|hesitate]... ip.”

“If the word is stig, and we take away the first sound,
the word becomes... tig.”

ltem Phonetic spelling Spoken response
bip — ip /bip/ — /1p/
stig — tig /stig/ — f1g/




3. Story Retelling

w STORY 3A: “TOMMY THE TRICKSTER”

Directions

= Begin audio recording (recommended). Say, “/’'m going to read you a story called ‘Tommy the Trickster.” Listen carefully. Your job is to tell the story
back to me just like I tell it to you. | can only read it once. Any questions?” (Answer.) “Let’s begin.”

* Read the age-appropriate story, starting with its title, with a natural rate and tone.

S I t t h M t “Tommy’s mother thought he was getting fat from eating too much junk food. So, she stocked the refrigerator with fruit and carrot sticks. She even
e e C e a g e = a p p ro p rl a e put these things in his lunchbox. But Tommy was a fast talker. At school he convinced his friends that cookies were bad for them. Then he traded
his fruit and carrots for their cookies. His mother didn’t know why Tommy kept gaining weight when all she had given him were healthy foods.”

StO ry a n d Say’ Illlm going to * Say, “Now tell me the same story. Start now.”

Content Units Score Content Units

w
g
®

read you a story. Listen 1. Tommy’s (must use proper name to count on first instance) 0 1 18. at school 0 1

. . 2. mother 0 1 19. he convinced (talked them into, told) 0 1

car e_fu I Iy, YO ur _I Ob IS to te, I 3. thought he (Tommy, worried) 0| 1 20. his friends 0| 1

o 4. was getting fat (bigger, gaining weight) 0 1 21. that cookies 0 1

the Story baCk to me lust 5. from eating 0 1 22. were bad 0 1

. o ” 6. too much 0 1 23. for them 0 1

I lke I tel I It to yo u. 7. junk food (cookies) 0|1 24. then he traded 0| 1

8. so she 0 1 25. his fruit (healthy foods [only scores once]) 0 1

9. stocked (put) 0 1 26. carrots (carrot sticks, healthy foods) 0 1

Comprehension Questions 10. the refrigerator (fridge, icebox) 0 1 27. for cookies 0 1

Question 11. fruit (healthy foods [only scores once] [Not grapes, etc.”]) | 0 1 28. his mother 0 1

1. Why did Tommy’s mother worry about him? 12. carrots (carrot sticks, healthy foods, vegetables) 0 1 29. didn’t know why 0 1

She thought he was getting fat/gaining weight. 13. she even put 0 1 30. Tommy (he) 0 1

14. these things 0 1 31. kept gaining weight (getting bigger/fatter) 0 1

15. in his lunchbox (lunch bag, lunch) 0 1 32. when all she had given him 0 1

2. How did Tommy trick his mother? 16. but Tommy (he) 0 1 33. were healthy foods 0 1
By trading his healthy foods for his friends’ cookies. 17. was a “fast talker” (figurative meaning) 0 1

3. Why did Tommy’s mother feel confused?

Because she was giving him healthy foods but he was still gaining weight. 0 1

4. In the story you heard that Tommy was a fast talker. What do you think that meant?

He was good at talking people into things/convincing/persuasive (not he could talk very fast). 0 1




4. Nonword Repetition

Say, “I am going to play
a voice recording for
you. The person on the
recording will say a
pretend word that is
not a real word. You
will only hear the word
once. Listen carefully so
you can say the word
just like the person you
hear.” Start the
recording.

Actual/target spoken Imitation
ltem response score
m 1. gid i 0| 1
2. stenders /stenda z/ 0 1
/stindaz/
23. proderopia /prodsopial 0 1
24. transvathial e 0 1




5. Nonword Spelling

Administer immediately
after Nonword Repetition.

Say, “I am going to play
another voice recording of
pretend words. These are
the same words you said
before. This time your job
is to spell the words.”

“Remember, these are not
real words, but they are
like real words...”

Spelling
Item Child’s written response score
1. gid S 0| 1
g i d
| iy Teomdeos |0f1
‘ in 7
g g\,{ngCaL“?
sanclers S(,[J{\NDH Pﬂj
s Ve N9 , d er o pia | 0| 1
JM pS t or
dabe 9&({6’
urdinged s v a th ial 0| 1
ai iel




6. Listening Comprehension

Say, “I’'m going to read some very short stories. Your job is
to listen and pay careful attention. Then I’ll ask you some
questions about the story. Tell me ‘yes’ if you are sure the
answer is ‘yes.” Tell me ‘no’ if you are sure the answer is
‘no.” If the story doesn’t clearly tell you the answer, tell me
‘maybe.’

6. The land beyond the mountains was divided into two new territories. Each was to have its own governor, who would be
selected by the President following consultation with his advisors.

a. Was a different governor going to be appointed for each new territory? (Y) N M 0 1
b. Were the mountains part of the new territories? Y (N) M 0 1

c. Was the President in charge of choosing the new governors? (Y) N M 0 1




7. Reading Comprehension

Administer immediately following Listening Comprehension:

“Now, it’s your turn to read some short stories and answer
the questions in your Student Book. Circle yes if you are
sure the answer is yes. Circle no if you are sure the answer
is no. If the story doesn’t clearly tell you the answer, circle

maybe.”
@ 1. “What | Did on My Summer Vacation” is the topic the teacher makes her class write about the first day of school every
year. When school started a month ago, the teacher gave her usual first writing assignment.
a. Was “The Middle East” the first writing assignment? Y Ny M 0 1
b. Did all of the students take a trip on their summer vacation? i N (M) 0 1

c. Did the teacher ask her class to write about their summer vacations? ) N M 0 1




8. Following Directions

“I’m going to give you some directions to follow with your
pencil in your Student Book. Listen carefully because | can
only say them once. When | say ‘Go,” move the card and
use your pencil to follow the directions.”

Instructions Student’s response (from Student Response Form) Score

@ Number 1: Draw a circle around the heart. Go. @ @ Q 0|1

Number 6: Draw a line above the tree and circle the g‘a by L
lock. Go. [Line may be horizontal or vertical.] ‘ﬁ:@ r“ﬁj?'s‘? 01

Number 8: If there is an arrow pointing down, draw a ol 1
circle under the moon. If not, circle the star. Go. >




9. Delayed Story Retelling

Turn to the age-appropriate story and say, “Remember the story
[Tommy the Trickster/The Rubber Raft]? Tell me the story
again. Try to remember as much as you can. Start now.”

Content Units Score Content Units Score
1. Tommy’s (must use proper name to count on first instance) 0 1 18. at school 0|1
2. mother 0 1 19. he convinced (talked them into, told) 0|1
3. thought he (Tommy, worried) 0 1 20. his friends 0 (1
4. was getting fat (bigger, gaining weight) 0 1 21. that cookies 0 (1
5. from eating 0 1 22. were bad 0 (1
6. too much 0 1 23. for them 0|1
7. junk food (cookies) 0 1 24, then he traded 0 (1
8. so she 0 1 25. his fruit (healthy foods [only scores once]) 0|1
9. stocked (put) 0 1 26. carrots (carrot sticks, healthy foods) 0 (1

10. the refrigerator (fridge, icebox) 0 1 27. for cookies 0|1

11. fruit (healthy foods [only scores once] [not grapes, etc.”]) | 0 1 28. his mother 0 (1

12. carrots (carrot sticks, healthy foods, vegetables) 0 1 29. didn’t know why 0|1

13. she even put 0 1 30. Tommy (he) 01

14, these things 0 1 31. kept gaining weight (getting bigger/fatter) 0 (1

15. in his lunchbox (lunch bag, lunch) 0 1 32. when all she had given him 0 (1

16. but Tommy (he) 0 1 33. were healthy foods 0|1

17. was a “fast talker” (figurative meaning) 0 1




10. Nonword Reading

Say, “These are pretend words that are not real words, but they
are like real words. Your job is to read these words out loud.”

redikament
nopiphonia
interdepable
pog
smorifious
keb o
periothial
—— kizmanician
- 22. smorifious 0|1
Expected production /smor 1' fi as/
Stimulus word (and acceptable alternatives) | Score /smor 1 fi' 28/
1 01 iothi
@ Pog /pog/ 23. periothial /peria 6ial/ 0|1
fpag/ /perio' 6ial/
/perioBi'al/
2. keb 0|1 ] o
T 24, kizmanician SR T 0] 1




11. Reading Fluency

Say, “Here are some facts that tell a story. First, read the title out
loud.”

“Now read the facts.” If the student is an emergent reader, you
may say, “Just read the words you know.”

The Principal’s Daughter m‘ READING FLUENCY SCORING FORM
Story B: “The Principal’s Daughter” (p. 71)
We have a principal . Story elements Score Story elements Score

The principal has a daughter.
Her name is Sara.

She wants to be a clown. 1. We have a principal. /4 12. She looked scary. 3
She came Monday.

Title: The Principal’s Daughter /3 11. It was big. /3

2. The principal has a daughter. /5 13. She walked into a class. /5
She came to our school.
She had on makeup- 3. Her name is Sara. /4 14. The children were young. /4

young.

She had on a wig.

4. She wants to be a clown. /6 15. The children saw her. /4
A ball was on her nose.
:t was rbed " 5. She came Monday. /3 16. Some children cried. /3

t was big.

She looked Scary_ 6. She came to our school. /5 17. They were scared. /3
She Walked |nt0 a CIaSS' 7. She had on makeup. /4 18. She took off her wig. /5

The children were young.
The Chlld ren saw hel’_ 8. She had on a wig. /5 19. The children were happy. /4
Some children cried.
They were scared.

She took off her wig. 10. It was red. /3 Column total /37
The children were happy.
They knew Sara_ Column total /48 Total score /85

9. A ball was on her nose. /8 20. They knew Sara. /3




12. Written Expression — Discourse,

Sentence, and Word Scores

 “Here’s another story. It has facts about a little dog. It’s okay, but it sounds
choppy. Here is an example of how you could put the facts together to make it
sound less choppy and more interesting.”

“Now it’s your turn to put the facts for your story together in a way that
sounds better.”

We have a principal.
The principal has a daug
Her name is Sara.

She wants to be a clown.
She came Monday.

She came to our school.
She had on makeup.
She had on a wig.

A ball was on her nose.

It was red.

It was big.

She looked scary.

She walked into a class. Discourse Score ____Content Units / 20 possible X 100 = ____% Content Included

The children were young. | Sentence Score ____ Content Units /____ T-units* = ____ Sentence Score (record 2 decimal places)

The children saw her. ___ Total Words — ____ Error Words = ____ Total Correct Words /____ Total Words x 100 =

Some children cried. Word Score

They were scared.
Chea tnnlk AFfF har \wirm

% Words Correct




Discourse Score: 18/20
content units = 90%
Sentence Score: 18
content/7 T-units =2.57
Word Score: 74/88 wds
without error = 84%

WRITTEN EXPRESSION SCORING FORM
Story B: The Principal’s Daughter (ages 8;0-10;11)

1. We have a principal.

11. It was big.

2. The principal has a daughter.

8

12. She looked scary.

3. Her name is Sara.

1

13. She walked into a class.

4. She wants to be a clown.

14. The children were young.

5. She came Monday.

15. The children saw her.

6. She came to our school.

16. Some children cried.

7. She had on makeup.

17. They were scared.

8.She had on a wig.

18. She took off her wig.

9. A ball was on her nose.

19. The children were happy.

10. It was red.

20. They knew Sara.

Content Units total

]
i

P

' Entar timea ta adminietar Srikhtact 190
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13. Social Communication

“This activity is about acting a scene, like from a show on TV or a movie. Your
job is to be an actor.”

Say, “Vll give you a really short scene. Then I'll ask you to tell me what one of
the people would say. This is important—you should say it how the person
would say it in the scene. Remember, you’re the actor! Let’s try one. I’ll do the
first one to show you.”

Test am 4

“It is red. It is my favorite color,

and | will kiss you if you buy it.”

David always uses hints to get his grandmother to buy him
things. David is out shopping with his grandmother and
sees some boots he wants. What do you think David would
say"?




14. Digit Span Forward

15. Digit Span Backward

14. Say, “I am going to say some numbers. Listen to the numbers,
and when | finish, you say them back to me exactly the same
way.”

15. “This time, when | read the numbers to you, | want you to
listen carefully and say them back to me in backward order.”



Factor analysis support for the SVR

Factor Reference Final
Structure Communality
(Semipartial Correlations) Estimate
Factor 1 Factor 2

Phonemic Awareness 0.547 0.074 0.550
Non-word Spelling 0.600 0.067 0.642
Non-word Reading 0.734 -0.058 0.786
Reading Fluency 0.406 0.077 0.325
Written Expression Word Score 0.409 0.009 0.267
Story Retelling -0.052 0.500 0.345
Vocabulary Awareness 0.229 0.472 0.629
Listening Comprehension 0.009 0.548 0.476
Reading Comprehension 0.264 0.420 0.589
Following Directions 0.153 0.409 0.412

Social Communications 0.075 0.476 0.428
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Regression Analysis Support for the SVR

Tunmer & Chapman, 2012

Age 7;0-7;11 (N = 122)

TILLS, 2015

Ages 6;0-18;11 (N = 1887)

1 Age

2 +List Comp
3 +Wd Rec

4 +Vocab

460
773
797

1 Age
459 .260* 2 +List Comp
313 .525* 3 +Wd Rec
.022 .210* 4 +Vocab

* Statistically significant p < .05

.356
.533
571

.349
177
.038

.047*

.303*
.051*
.294%



|ldentification Core Subtests, Cut

Scores, and Sensitivity/Specificity

6-7YEAR OLDS 8-11YEAR OLDS 12-18 YEAR OLDS
Core subtests Core subtests Core subtests
Vocab Aware Vocab Aware Phoneme Aw
Phoneme Aw NW Spell NW Spell
NW Rep NW Read Rdg Comp
Sensitivity WE-Discourse Reading Fluency
84% Sensitivity WE-Word
Specificity 88% Sensitivity 86%
84% Specificity Specificity 90%

85%



StUdent
Language Scale S

LANGUAGE & LITERACY SKILLS™
Nickola Wolf Nelson, Ph.D., CCC-SLP

Barbara Howes, Ph.D., M.S.W.
Michele A. Anderson, Ph.D., CCC-SLP

This Student Language Scale may be used with the Test of Integrated Language and Literacy Skills™, other assessment tests, or as a stand-alone measure
to gather multiple perspectives on a student’s language/literacy abilities and other skills.

Student’s name: Grade: Date:
Person responding: O General education teacher O Special education teacher OOther:
O Student O Parent/guardian
Compared with other students of the same age, circle the | Not Very
number to show how good this student is at... good good
1. Understanding school vocabulary words 1 2 3 4 5 6 7
2. Using school vocabulary words when talking 1 2 3 4 5 6 7
3. Figuring out new words when reading 1 2 3 4 5 6 7
4. Spelling words correctly when writing 1 2 3 4 5 6 7
5. Understanding a story when listening 1 2 3 4 5 6 7
6. Telling a story that makes sense 1 7 3 4 5! 6 7
7. Understanding a story when reading 1 2 3 4 5 6 7
8. Writing a story that makes sense 1 2 3 4 5 6 7
9. Following spoken directions 1 2 3 4 5 6 7
10. Being organized about schoolwork 1 2 3 4 5 6 7
11. Paying attention in school 1 2 3 4 5 6 7
12. Interacting socially with other students 1 2 3 4 5 6 7

Please check the things that you think are easiest for this student to do:
OArt (drawing/painting) O Dance O Music [ Mechanical O Sports O Math [OSocial OListening [ Talking
OReading O Writing [ Other:

Comments:

Please check the things that you think are hardest for this student to do:
OArt (drawing/painting) O Dance O Music [ Mechanical [0 Sports [OMath [OSocial OListening [ Talking
OReading [ Writing [JOther:

Comments:

What one thing do you think is most important to help this student do better at school?

TILLS™ Student Language Scale (SLS), by Nickola Wolf Nelson, Barbara Howes, mum.xmm
Copyrgmozmsbypam BmksnaumngCa Inc. Allnghlslzienmd No part of this publ
any form, writing from Brookes Publishing Co. (furinqu\nﬁ rights@brookespublishing.com).
P2010300 numulwmmmwlqandmmm Publishing Co. are trademarks of Paul H. Brookes Publishing Go., Inc.




g year old Third Grade Girl

History of difficulty learning to read and write
Tested for Special Ed in Grade 3 (not with the TILLS),
but did not qualify

Test of Early Written Language (TEWL-3) SS 106

Wechsler Indiv Achievement Test (WIAT-III)
Word Reading 12" %ile ; Word Reading Speed 25 %ile
Pseudoword Decoding 12t %ile; Pseudoword Decoding Speed 50" %ile
Early Reading Skills 12t %ile
Reading Comprehension 16" %ile

Oral Reading Fluency 215t %ile; Oral Reading Accuracy 7" %ile; Oral
Reading Rate 27t %ile

Spelling 23th %ile (fist/fix, could/cold, tal/tall, nite/night)
Math problem solving 23" %ile, Numerice_1| operations 39t %ile
Classroom teacher reports relative strength in math

“particularly if story problems are read aloud”
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TILLS scores for g year old girl

6-7 years 24 84 84
8-11 years Qz) 34 88 85
12-18 years 42 86 90

Core subtests

Voca b Awa re Good listening
comp & sentence
formulation o
NW Spe” Lewiceling High in both?
decoding & fluency
NW Read & spelling

WE-Discourse

High sound/word
skills and surface
reading?

Low
comprehension in
listening and
reading?
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10 year old 5t" Grade Boy

Hx of prematurity; born at 26 weeks, in hospital for
5 months
Primary eligibility speech/language impairment on
basis of language
Goals in multiple areas of language and math

Verbal expression

Language content

Reading comprehension

Math calculation

Math reasoning



10 year old boy T I-S
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TILLS scores for 10 year old boy

6-7 years 24 84 84
8-11 years @ 34 88 85
12-18 years 42 86 90

Core subtests

Voca b Awa re Good listening
comp & sentence
formulation .
NW S pe | I el High in both?
decoding & fluency
NW Read & spelling

WE-Discourse

High sound/word
skills and surface
reading?

Low in both? L@

comprehension in
listening and
reading?

360122 92 57



14 year old 10" Grade Boy

Hispanic; not an English language p— =
earner
History of speech/language impairment

on basis of language

Syntax goals
Morphology goals
SLI primary and SLD secondary on IEP



year old boy

Oral Language Written Language
uszundf\'»ford Level Sentence/Discourse Level Sound/Word Level Sent/Disc Level
N | NW N WE- WE- WE-
PA Rep | DSF DSB VA LC FD SR DSH sC Read RF Spell | Word | RC | Disc Sent
e o e, L P s S e e S B s e
+2 SD 16-19 ° . | . . . . . . . . . . . . . . .
15 ® . . . . . . . . - . . » . . . .
14 . . » . . . . . . . . s s . s . .
+18D 13 ® . ] - - - - . . . . '] . ® » . .
12 . . . . - . . . . . . 8 . . - . .
11 . . . . . . . . . . . . . - » . .
Mean 10 r < ¢ $ r r r
9 [ L 4 ; L L
8 3 4 5 9 9 .
-1SD 7 < . 1 3 .
5 . ] N . ! .
-2 8D 4 ¥ . b4 . . . ! . .
3 - . . . . . . 4 . .
2 " . . . / . . . .
-35D 1

-f——
-
A
%



Parmr s pefeliig dﬁ-ﬁﬂ Edl. Tisazivid [ Spuacial B2 Taachir 01 Dl Frman ngeending DGener B4 Tacher Dispecinild Tracer Dt
0O Bt [ ParartGuarian 'Skt '%mb'ﬂ.li'd-h'l
IEa™ T "
Saarents resaarch I0F: ]tﬂ:f?ﬁ mmnmnihna- __s'j J 3 Hmltmlﬁ_if.-iﬂn'.i _ Btudory grocti ket |D Todky's de: LP“"'.'..'.T?'
ared wih it studenta o the s g, i o | ot ey | Gompared with olhar sidits o the sdena age, ciclo e | N | oy
rumbar 10 shiw how good s stk sat. . | qood  poed | | ks 10 har Fow geod this shucent s e ol
1. Unciersianging 5onool vooabilary woms 1 ] - 4 5 ] 7 | 1. Lincerstanding schonf vacabiury words | 1 2 ;4 6 ] T
Blsrguhciwcabeywerdswhentabg | 1 & 3 & &8 & 71 | 2 Ling school vocatudary words when kg T, T e
3. Pigueirg oul rew werdds whan resiing o ':E-- _a . ;1'__5- & 7 | ammummmwme ! _fT} 1 i SR, 1.
*.ﬂn_@ﬂww'ﬁﬁi' L T ! RO L& Spting s oty it g S AL
fi, Lingiralanding @ siory whan listening ! 7 1 i B & 7 t.unuammﬁ'glg_ﬁmwmwm 1 2 Gy a4 5 ] {
E_ng_uﬂ-_mulrruussmm A 1 H 1 ¢« 3 & 7| 6. Telbng 4 stery thar makes saree 1 Fe=3 @3 q f i
7. Undersiancing @ siory whan mading Pt A4 W & e W ¥ 7. Unciesianging 1 stoey when readng. T L
B. Wirtng 2 story tha makes senss ) i & & 8 8 1 8 Weitng a story that makes sense T R
| 8. Failowang apoken drectionn i 3 (0 &« E 8 7 | 3. Folkwing spoken drections "2 fA) 4 8 5 7
101 Beirg gz bt s work R T T e Y S 10, Being crganzed s el work R F & Y e}
11, Paying afaation n serc v @/ 3 &« o s T 11, Paying alention i sehoal . % & Lo ok 1
12. Iaracting socially Wit ifor students R I | |12 tsracing socialy v afher st S t) 58 1|
| . P ik (e Seng e you ikl ae aasmest for this stacdnt 1-do; Piaggs craca the Singi i o ik dre aasast for this shadent io da:
DA iraminginaintngd ODance DMuse DOMecharkal Dipots Oststh H%ochl Olistenng ﬁ‘rTal-:m Ot (erawingpainiing] 0 Danca O Musc Duﬁml’pﬁqm OMa CBccial Cuisienng [JTaking
CReadng OWring OOther OFoadng Clviring O Cther: _ A ——
o ommunts:
F'h:l.l.imwnl'ﬂU‘f@-lh!'pﬂﬂﬁﬂki:ﬂ-hlﬂlﬂhﬂ‘li-mmmdn Pimase chack {he Heeges Ihal o Shink an handesd for i shudent fodo:
I:l.ﬁrl[dmﬂ'nﬂmnul Coanee OMasn OWectonical DSports OMath DOS%aca Olkiening O Taking At [drawingfpaintng] ODanos Ohusc OWchwkal OSpwts OMabh O Sccial Dlitenng O Taking
Fﬁa:ln: Hnu Cother: Eﬂm&wg [OWidtng L Othes:
Commanla Commenks:
g_HﬁmlﬂIrlrgdugwlhrlwwwm'hrlhhibh-ﬂmﬂmbﬂrﬁdrhﬂ it g ok o ik b micet g in help (o scind e Batlar ot sfoo?

;E';;'q';ﬂ ViLrhal F um.',;ﬂ Instructmn. |'+ LiF ._"I G =y i{Tw1e 'I.':l-uili-.il'l-_[_



TILLS scores

6-7 years 24 84 84
8-11 years 34 88 85
12-18 years @ 42 86 90

Core subtests
Phoneme Aw
NW Spelling
Reading Comp
Reading Fluency
WE-Word

450219

High in both?

High sound/word
skills and surface
reading?

Low in both? Low
comprehension in
listening and
reading?



Support for

the SVR

To Infinity and

Factor analysis:
2 factors

Regression
models:
SVR (including
vocab) explains
variance in RC

Clinically
meaningful

Individual differences rule
Student may be good at word recognition or
reading fluency but still struggle with word
structure knowledge
Comprehension may vary across types of
discourse:
e Listening Comprehension
e StoryTelling
* Following Directions
e Social Communication
Memory and attention may play varied roles
Parent, teacher, and student input are
critical
Take advantage of strengths; target
weaknesses



Comments
Questions

Thank you!
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