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Supporting Children's Language 
and Preventing Challenging 

Behaviors at Home
Erin E. Barton, PhD, BCBA-D Justin Lane, PhD, BCBA-D

How does a child share wants 
& interests?

• Speech
• Eye Gaze
• Vocalization
• Guide Another Person
• Body Orientation
• Gesture
• Signs
• Facial Expression
• Low-Tech or High-Tech Output
• Challenging Behavior
• Multiple Modality 

Creating a Language Rich Environment
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Consider 
Establishing 

Routines

Plan Opportunities for Communication

 

:HA7 DOES 7HIS LOOK LIKE?
1.     Be responsive to the child's communication and interests:
                 Promote engagement (e.g., provide interesting materials;
                 alloZ child to lead the activit\; offer choices [blocks and 
                 bab\ dolls]) and turn taking (e.g., pla\ Zith the same or similar materials).
2.bbbbbbOnce the child is engaged, create an opportunit\ for communication:

  Obtain the childȇs attention (e.g., position self in the child's line of sight) and use an environmental      
  arrangement strategy (e.g., manage materials, such as Zithhold access to preferred item) to promote 

            interest. Note that the mode of communication can and Zill likel\ var\ b\ child (e.g., speech, AAC, sign;  
            Ledford et al., 2019).

3.bbbbbAs soon as the child communicates interest in the item or activit\ (e.g., reach, non-target Zord), immediatel\
shoZ the child hoZ to use the target Zord or phrase (e.g., model Ȋdrive carȋ if the goal is to teach the child
e[panded forms of using an action + a noun to communicate).
4. b b Wait up to 5 seconds for the child to imitate \our model.
5.bbbbbΖf the child imitates \our model, e[pand (e.g., Ȋdrive the carȋ) or recast the target Zord or phrase (that is, if
targeting speech and the child displa\s difficulties Zith articulation repeat the phrase Ȋdrive carȋ), provide the
item/action, and continue Zith the activit\.
6.bbbbbbΖf the child does not use the target Zord or phrase and is still interested, \ou can tr\ steps 3 and 4 one more
time (see step 5 for hoZ to respond) or \ou can go ahead and provide the item or activit\ and tr\ again later
(return to pla\ing Zith the child) Ȃ alZa\s end the teaching trial b\ reinforcing communication (provide
item/activit\, continue responsive interactions).
7.bbbbbΖf the child loses interest, tr\ again later (return to pla\ing Zith the child).

PROMO7ING NE: :ORDS
AND PHRASES D8RING PLA< 
MRdeOLQg WR TeacK

 

:H< 8SE MODELING?
Young children ma\ require adult support to learn hoZ to use neZ Zords or phrases during t\pical activities.
Teaching during pla\-based activities shoZs a child hoZ to communicate about items or activities of interest and
increases the likelihood of the child adding the Zord or phrase to their le[icon (e.g., Lane & BroZn, 2016; Kaiser &
Wright, 2013). Relatedl\, teaching children a variet\ of Zords or phrases during pla\ also increases the likelihood
the child Zill generali]e e[panded forms of communication across conte[ts (e.g., people, locations). Modeling is a
commonl\ recommended naturalistic teaching procedure that shoZs children hoZ to use a neZ Zord or phrase
during pla\ (Ledford, Lane, & Barton, 2019). Teaching opportunities should be (a) implemented during pla\, (b)
take onl\ a feZ seconds of \our and the childȇs time, and (c) occur Zithin positive adult-child interactions (taking
turns during pla\ and conversation; reduced likelihood of challenging behavior) (e.g., Woler\ & Hemmeter, 2011).

Kaiser, A.P., & Wright, C.A. (2013). Enhanced milieu teaching: Ζncorporating AAC into naturalistic teaching Zith \oung children and their
partners.bPerspectives on Augmentative and Alternative Communication, 22,b37Ȃ50.
Lane, J. D., & BroZn, J. A. (2016). Promoting communication development in \oung children Zith or at-risk for disabilities. Ζn B. ReichoZ, B. A. Bo\d, E. E.
Barton, & S. L. Odom (Eds.),bHandbook of earl\ childhood special educationb(pp. 199-224). SZit]erland: Springer Ζnternational Publishing.
Ledford, J. R., Lane, J. D., & Barton, E. E. (2019).bMethods for teaching in earl\ education: Conte[ts for inclusive classrooms.bNeZ York, NY: Routledge.
Woler\, M., & Hemmeter, M. L. (2011). Classroom instruction: Background, assumptions, and challenges.bJournal of Earl\ Ζntervention, 33, 371-380.
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:HA7 DOE6 7HI6 LOOK LIKE?
 ΖdenWif\ WUaQViWiRQV 

   ZiWhin an acWiYiW\ (e.g., bXilW block WoZer and 
1.

a.
             Zill add neZ Wo\V Wo pla\),

  b.   acroVV acWiYiWieV (e.g., finiVhed ZiWh block WoZer and beginning a neZ acWiYiW\), or 
       c.    a Wime dXring pla\ Zhen \oX need more informaWion from Whe child (e.g., child iV XVing
              ZaWercolorV Wo creaWe a picWXre - ZanW Wo knoZ ZhaW Whe\ are doing/making).
      Or Zhen \oX ZanW Wo SURPRWe eQgagePeQW (offer a choice)
2. b Manage maWerialV (e.g., ZiWhhold acceVV Wo preferred Wo\V; XVe Velf aV a gaWekeeper) and aVk an open-
ended qXeVWion (WhaW dR \RX ZaQW WR SOa\ ZiWh; ShRXOd Ze SOa\ ZiWh bORckV RU caUV?) or proYide a VWaWemenW
(TeOO Pe abRXW \RXU SicWXUe; TeOO Pe ZhaW \RX ZaQW.).
3. b bWaiW for Whe child Wo reVpond (e.g., Xp Wo 5 VecondV)
4. b bΖf Whe child doeV noW XVe Whe WargeW Zord or phraVe, VhoZ Whe child hoZ Wo XVe Whe WargeW Zord or
phraVe (e.g., model Ȋcar on [Wrack]ȋ; if Whe goal iV Wo Weach Whe child e[panded formV of XVing an objecW +
locaWion [ZiWh referenW] Wo commXnicaWe).
5. b bWaiW for Whe child Wo reVpond (e.g., Xp Wo 5 VecondV)
6.    Ζf Whe child iV VWill inWereVWed, begin Whe acWiYiW\ or proYide Whe iWem of inWereVW and Wr\ again laWer
(reWXrn Wo pla\ing ZiWh Whe child) Ȃ alZa\V end Whe Weaching Wrial b\ reinforcing commXnicaWion (proYide
iWem/acWiYiW\, conWinXe reVponViYe inWeracWionV).
7. b bΖf Whe child loVeV inWereVW, Wr\ again laWer (reWXrn Wo pla\ing ZiWh Whe child).

 

IMI7A7ED 7O 5E6PON6I9E COMM8NICA7ION 
ΖniWiall\, \oXng children learn neZ ZordV and phraVeV b\ hearing (Yerbali]aWionV) or Veeing (e.g., manXal
Vign) anoWher perVon model hoZ Wo commXnicaWe and When imiWaWing WhaW model (PaXl & NorbXr\, 2012).
Learning W\picall\ occXrV dXring pla\-baVed acWiYiWieV ZiWh liWWle Wo no VWrXcWXre inWrodXced inWo Whe child'V
pla\ (GriVham-BroZn & HemmeWer, 2017). Ζn conWraVW, Vome \oXng children ma\ reqXire VXpporWV Wo
learn hoZ Wo WranViWion from XVing imiWaWed ZordV or phraVeV Wo independenWl\ reVponding Wo oWherV
dXring pla\. ThXV, parenWV and pracWiWionerV mXVW plan meaningfXl opporWXniWieV for a child Wo reVpond Wo
oWherV (Ledford, Lane, & BarWon, 2019). ThiV iV W\picall\ done XVing open-ended qXeVWionV (non "\eV" or
"no" qXeVWionV) or VWaWemenWV reqXeVWing informaWion from Whe child. ThiV procedXre iV commonl\
referred Wo aV a "mand-model" procedXre Zhere Whe adXlW reqXeVWV Whe child Vhare and, if needed, Whe
adXlW proYideV a model for hoZ Wo commXnicaWe (Ledford eW al., 2019; RogerV-Warren & Warren, 1980).

86ING OPEN-ENDED 48E67ION6
AND 67A7EMEN76 7O 7EACH
Increasing Responding dXring Pla\

GriVham-BroZn, J., & HemmeWer, M. L. (2017).bBlended pracWiceV for Weaching \oXng children in inclXViYe VeWWingVb(2nded.). BalWimore, MD: BrookeV.
Ledford, J. R., Lane, J. D., & BarWon, E. E. (2019).bMeWhodV for Weaching in earl\ edXcaWion: ConWe[WV for inclXViYe claVVroomV.bNeZ York, NY: RoXWledge.
PaXl, R., & NorbXr\, C. F. (2012).bLangXage diVorderV from infanc\ WhroXgh adoleVcence: LiVWening, Vpeaking, reading, ZriWing, and commXnicaWing. SW. LoXiV, MO: ElVeYier.
RogerV-Warren, A., & Warren, S. F. (1980). MandV for Yerbali]aWionV: FaciliWaWing Whe diVpla\ ofbbneZl\ Wrained langXage in children.bBehaYior ModificaWion, 4, 361 Ȃ 382.
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:HA7 DOE6 7HI6 LOOK LIKE?
1.     Be responsiYe Wo Whe child's commXnicaWion and inWeresWs:
             PromoWe engagemenW (e.g., alloZ child Wo lead Whe acWiYiW\; offer 
             choices [WrXcks and painWing]) and WXrn Waking (e.g., pla\ ZiWh Whe 
             same or similar maWerials).
2.bbbbbbOnce Whe child is engaged, creaWe an opporWXniW\ for commXnicaWion:
             ObWain Whe childȇs aWWenWion (e.g., posiWion self in Whe child's line of 
             sighW) and Xse an enYironmenWal arrangemenW sWraWeg\ 
             (e.g., manage maWerials, sXch as iWems in YieZ bXW oXW of reach) 
             Wo promoWe inWeresW. NoWe WhaW Whe mode of commXnicaWion can 
             and Zill likel\ Yar\ b\ child (e.g., speech, AAC, sign).
3. b b WaiW Xp Wo 5 seconds for Whe child Wo iniWiaWe Xse of a WargeW Zord or phrase (e.g., acWion + objecW + locaWion [ZiWh
referenW]; "pXW car on [Wrack]").
4.bbbbbΖf Whe child iniWiaWes b\ Xsing a WargeW Zord or phrase dXring Whe Wime dela\, e[pand (e.g., ȊpXW Whe car on Whe
Wrackȋ) or recasW Whe WargeW Zord or phrase (if WargeWing speech and Whe child displa\s difficXlWies ZiWh arWicXlaWion),
proYide Whe iWem/acWion, and conWinXe ZiWh Whe acWiYiW\. 
5.     Ζf Whe child does noW proYide Whe WargeW Zord or phrase, shoZ Whe child hoZ Wo be correcW b\ modeling Whe WargeW
Zord or phrase (e.g., adXlW sa\s Ȋcar on Wrackȋ).
6. b b WaiW Xp Wo 5 seconds for Whe child Wo imiWaWe \oXr model.
7.bbbbbΖf Whe child imiWaWes \oXr model, e[pand or recasW Whe WargeW Zord or phrase, proYide Whe iWem/acWion, and
conWinXe ZiWh Whe acWiYiW\.
8.bbbbbbΖf Whe child does noW Xse Whe WargeW Zord or phrase and is sWill inWeresWed,  go ahead and proYide Whe iWem or
acWiYiW\ and Wr\ again laWer (reWXrn Wo pla\ing ZiWh Whe child) Ȃ alZa\s end Whe Weaching Wrial b\ reinforcing
commXnicaWion (proYide iWem/acWiYiW\, conWinXe responsiYe inWeracWions).
9.bbbbbΖf Whe child loses inWeresW, Wr\ again laWer (reWXrn Wo pla\ing ZiWh Whe child).

 

P5OMO7ING INI7IA7ION6

:AI7ING FO5 INDEPENDEN7
COMM8NICA7ION
Using Time Dela\ to Teach

Lane, J. D.,b& BroZn, J. A. (2016). PromoWing commXnicaWion deYelopmenW in \oXng children ZiWh or aW-risk for disabiliWies. Ζn B. ReichoZ, B. A. Bo\d, E. E.
BarWon, & S. L. Odom (Eds.),bHandbRRk Rf eaUl\ childhRRd VSecial edXcaWiRnb(pp. 199-224). SZiW]erland: Springer ΖnWernaWional PXblishing.
Lane, J. D.,bLieberman-BeW], R., & GasW, D. L. (2016).bAn anal\sis of naWXralisWic inWerYenWions for increasing sponWaneoXs e[pressiYe langXage in children ZiWh
aXWism specWrXm disorder.bThe JoXrnal of Special EdXcaWion, 50,b49-61.
Kaiser , A. P., & HampWon , L. H. ( 2017 ). Enhanced milieX Weaching . Ζn R. J. McCaXle\ , M. E. Fe\ , & R. B. Gillam (Eds.), TUeaWmenW Rf langXage diVRUdeUV in
childUen (2nd ed.) (pp. 87 Ȃ 119 ). BalWimore, MD : Brookes .
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One of Whe goals Zhen Weaching earl\ social commXnicaWion is for a child Wo iniWiaWe ZanWs and inWeresWs dXring pla\
and, oYer Wime, Xse Yaried and more comple[ commXnicaWion ZiWh parenWs, siblings, and oWhers. When inWrodXcing
neZ Zords and phrases (1) modeling and (2) open-ended qXesWions and sWaWemenWs can be Xsed Wo inWrodXce and
Weach a child Zhen and hRZ Wo Xse Whose neZ Zords and phrases in conWe[W - Whe ne[W sWep is promoWing iniWiaWions
(Kaiser & HampWon, 2017). The process for doing Whis is commonl\ referred Wo as Wime dela\ Zhere Whe adXlW obWains
Whe child's aWWenWion, arranges maWerials or acWiYiWies,bZaiWs for an independenW response (Xp Wo 5 seconds), and, if
needed, proYides e[Wra sXpporW (Lane & BroZn, 2016; Lane, Lieberman-BeW], & GasW, 2016). 
 
Man\ of Whe iniWial sWeps are Whe same or similar Wo Whose in Whe modeling handoXW and Whose in Whe open-ended
qXesWions and sWaWemenWs handoXW. Each of Whese Whree procedXres can be Xsed Wo promoWe and bXild on a child's
inWeresWs and proYide Yaried leYels of sXpporW Wo promoWe neZ Zords and phrases. 

JXsWin D. Lane, Ph.D., BCBA-D, UniYersiW\ of KenWXck\ 3/18/20

MDULD'V PRWKHU, JXOLD, KDV D ZLQG-XS WR\ FDU.
JXOLD VKRZV MDULD KRZ WKH WR\ FDU ZRUNV DQG
MDULD EHJLQV WR ODXJK DQG SRLQW DW WKH FDU
(VhaUiQg aWWeQWiRQ RQ Whe WR\; MaUia iV eQgaged
iQ Whe acWiYiW\). SLQFH MDULD LV XQDEOH WR ZLQG
WKH WR\ RQ KHU RZQ, JXOLD XVHV WKLV DV DQ
RSSRUWXQLW\ WR WHDFK MDULD WR UHTXHVW XVLQJ
WKH ZRUG "GULYH" LQ D VHQWHQFH, VXFK DV "GULYH
WKH FDU" RU "GULYH GRZQ URDG." JXOLD JLYHV WKH
FDU WR MDULD DQG ZDLWV IRU KHU WR LQGLFDWH iQ
aQ\ Za\ WKDW VKH QHHGV KHOS - WKLV FUHDWHV DQ
RSSRUWXQLW\ IRU WHDFKLQJ. UVLQJ WKH ZRUG
"GULYH" LV QHZ IRU MDULD, VR JXOLD LV JRLQJ WR
XVH WKH PRGHOLQJ SURFHGXUH. JXOLD ZLOO GR WKLV
XQWLO MDULD FRQVLVWHQWO\ LPLWDWHV WKH ZRUG.

 

HO: :O8LD 7HI6 :O5K?

COMBINING P5OCED85E6
D85ING PLA<
ImiWaWiRn, ReVSRnding WR OWheUV, 
& IniWiaWing CRmmXnicaWiRn
JXVWLQ D. LaQe, PK.D., BCBA-D, UQLYeUVLW\ RI KeQWXcN\ �/1�/20

IOiVaViPg

AV \RXQJ FKLOGUHQ, ZH OHDUQHG D YDULHW\ QHZ ZRUGV DQG SKUDVHV - VRPH ZRUGV ZH
OHDUQHG HDUO\ RQ LQ RXU OLYHV, OLNH HDW, DQG VRPH ZH OHDUQHG ODWHU, OLNH EURFFROL ZKHQ LW
ZDV SUHVHQWHG DW GLQQHU. RHJDUGOHVV, ZH GR QRW OHDUQ DOO QHZ ZRUGV DW RQFH. WH OHDUQ
E\ KHDULQJ (VSHHFK) RU VHHLQJ (JHVWXUH) RWKHUV FRPPXQLFDWH DQG WKHQ LPLWDWLQJ WKHP.
WH DOVR EHJLQ XVLQJ QHZ ZRUGV LQ UHVSRQVH WR RWKHUV (VXFK DV ZKHQ DVNHG D TXHVWLRQ)
DQG HYHQWXDOO\ OHDUQ WR XVH WKH VDPH ZRUGV RQ RXU RZQ WR VKDUH ZDQWV DQG LQWHUHVWV.
WKHQ SURPRWLQJ HDUO\ VRFLDO FRPPXQLFDWLRQ ZH VKRXOG SODQ WR WHDFK D FKLOG WR XVH
QHZ ZRUGV DQG SKUDVHV LQ D YDUHLW\ RI ZD\V. ΖQLWLDOO\, PRVW RI RXU WHDFKLQJ ZLOO OLNHO\ EH
IRFXVHG RQ LPLWDWLRQ EXW DV D FKLOG EHJLQV WR UHOLDEO\ LPLWDWH FRPPXQLFDWLYH EHKDYLRUV,
ZH EHJLQ H[SHFWLQJ PRUH (VXFK DV D ZRUG DQG D JHVWXUH). AOO RI WKLV RFFXUV WKURXJKRXW
WKH GD\, HVSHFLDOO\ GXULQJ SOD\-EDVHG DQG LQWHUDFWLYH DFWLYLWLHV. 
The fRllRZiQg VceQaUiR highlighWV hRZ \RX caQ VeW XS RSSRUWXQiWieV WR XVe mRdeliQg, RSeQ-
eQded TXeVWiRQV aQd VWaWemeQWV, aQd Wime dela\ WR Weach dXUiQg a ViQgle VeVViRQ.

Additional information and resources
Handouts and related documents:
• https://sites.google.com/view/building-blocks-for-learning/home or 

tinyurl.com/earlybuildingblocks 
For quick tips and information:
• instagram.com/laneresearchlab

6WDWH EHKDYLRU
H[SHFWDWLRQV

SRVLWLYHO\. FRU
H[DPSOH, VD\ "XVH

ZDONLQJ IHHW" LQVWHDG
RI "QR UXQQLQJ."

3UHYHQW 6WUDWHJ\
6HWWLQJ COHDU BHKDYLRU E[SHFWDWLRQV

ChRRVe 3-5 aSSURSUiaWe behaYiRUV \RXU child can engage in ZiWhRXW VXSSRUW.

CUHDWH D YLVXDO IRU
HDFK H[SHFWHG

EHKDYLRU. 3RVW WKHP
DURXQG \RXU KRPH
DQG UHIHU WR WKHP

RIWHQ. 

5HYLHZ WKH
H[SHFWDWLRQV GDLO\

DQG SURYLGH H[DPSOHV
DQG QRQ-H[DPSOHV RI

WKH H[SHFWHG
EHKDYLRUV.

0RGHO DQG
SUDFWLFH WKH

H[SHFWDWLRQV ZLWK
\RXU FKLOG XVLQJ

FRQVLVWHQW
ODQJXDJH.

3URYLGH SRVLWLYH
GHVFULSWLYH IHHGEDFN
RIWHQ WR LQFUHDVH WKH

OLNHOLKRRG RI WKDW
EHKDYLRU LQ WKH

IXWXUH.

FRU PRUH LQIRUPDWLRQ DERXW WKLV SUHYHQW VWUDWHJ\, FOLFN KHUH.

3RLQW WR YLVXDO DQG
VD\, "UHPHPEHU, ZH

XVH ZDONLQJ IHHW
LQVLGH WR VWD\ VDIH."

:KHQ LW'V WLPH WR FOHDQ
XS, VKRZ \RXU FKLOG WKH
YLVXDO DQG FOHDQ XS RQH

WR\. DHVFULEH ZKDW
\RX'UH GRLQJ.  7KHQ VD\,
"LW'V \RXU WXUQ WR FOHDQ

XS."

<RX'UH NHHSLQJ
\RXU ERG\ FDOP
ZKLOH \RX SOD\.

I'P SURXG RI \RX.

E[DPSOHV:
KHHS \RXU ERG\ FDOP;

8VH OLVWHQLQJ HDUV; 
 COHDQ XS \RXU VSDFH

6FUROO GRZQ
IRU PRUH

UHVRXUFHV!

For more informaWion on proYiding freqXenW poViWiYe aWWenWion, click here.

PreYenW SWraWeg\
ProYide FreqXenW PoViWiYe AWWenWion

PoViWiYe aWWenWion
preYenWV or decreaVeV

Whe likelihood WhaW
challenging behaYior

Zill occXr.

ProYide freqXenW poViWiYe
aWWenWion WhroXghoXW Whe
da\ WhaW iV noW dependenW

on \oXr child doing
an\Whing.

Make VXre poViWiYe
aWWenWion, VXch aV

hXgging or pla\ing ZiWh
\oXr child,  iV a regXlar

parW of \oXr child'V da\.

ProYide e[Wra poViWiYe
aWWenWion before and

dXring WimeV WhaW are 
 difficXlW for \oXr child

before challenging
behaYior occXrV.

"LeW'V pla\
hide and Veek

WogeWher!"

"SXper big hXg
for brXVhing
\oXr WeeWh!"

Click here for
VWraWegieV Wo XVe

Zhen pla\ing 
ZiWh \oXr 

child.

If baWh Wime 
iV difficXlW, proYide

e[Wra poViWiYe
aWWenWion prior 
Wo and dXring 

baWh Wime.

Pair poViWiYe deVcripWiYe
feedback ZiWh oWher WhingV,

like hXgV or high-fiYeV, Wo
increaVe Whe likelihood of
\oXr child engaging in Whe

deVired behaYior again. 

"I ZoXld loYe
Wo read WhaW

book Wo \oX!!"

For more informaWion on proYiding WranViWion ZarningV, click here.

PreYenW SWraWeg\

ProYide TranViWion WarningV
ProYide a Zarning before remoYing

a preferred iWem or WranViWioning
Wo a neZ acWiYiW\. ThiV Zarning

VhoXld prepare Whe child for Whe
WranViWion, noW enforce iW.

Help \oXr child compleWe
Whe WranViWion, Zhile

keeping him/her Vafe, XVing
prompWing if needed.

ProYide poViWiYe deVcripWiYe
feedback Zhen \oXr child

beginV Wo engage in Whe
WranViWion independenWl\.

ProYiding conViVWenW poViWiYe
aWWenWion Zhen \oXr child engageV

in appropriaWe behaYior dXring
WranViWionV redXceV Whe likelihood

WhaW Whe\ Zill engage in challenging
behaYior dXring WhiV Wime.

"In one minXWe Ze Zill be all
done ZiWh blockV and iW Zill

be Wime for Vnack."

"YoX cleaned Xp Whe
blockV all b\ \oXrVelf!

Nice Zork!"

Forba liVW of
WranViWion

ZarningV \oX
can XVe, click

here.

Sa\, "one more WXrn and When
 iW'V Wime Wo clean Xp" before iW'V
Wime Wo clean Xp inVWead of afWer

\oXr child refXVed Wo clean Xp.

https://sites.google.com/view/building-blocks-for-learning/home
https://sites.google.com/view/building-blocks-for-learning/home
http://instagram.com/laneresearchlab
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FoU moUe infoUmaWion on XVing WhiV neZ UeVponVe VWUaWeg\, Vee Whe e[panded
docXmenW b\ clicking heUe.

NeZ ReVponVe SWUaWeg\

PUoYide a VeUbal RemindeU
IdenWif\ a moUe appUopUiaWe

behaYioU \oX ZanW \oXU
child Wo engage in inVWead of

challenging behaYioU.

If Whe\ begin Wo XVe
challenging behaYioU,

poViWiYel\ Uemind \oXU
child ZhaW Whe\ can do

inVWead. 

AYoid pUoYiding negaWiYe
aWWenWion Wo \oXU child,

VXch aV Welling Whem "no"
oU "VWop" if Whe\ don'W XVe

Whe neZ Vkill.

When \oXU child beginV Wo
engage in Whe appUopUiaWe
behaYioU, pUoYide poViWiYe
deVcUipWiYe feedback and

compl\ ZiWh WheiU UeqXeVW.

InVWead of hiWWing
Zhen \oXU child
ZanWV a Wo\, \oX

ma\ ZanW Whem Wo
aVk foU a WXUn.

"I Vee \oX ZanW moUe
food. YoX can Well me,

'moUe, pleaVe' and I Zill
giYe \oX moUe."

"YoX aVked foU a
WXUn ZiWh Whe caU!
SXUe, \oX can haYe

iW. Wa\ Wo go!"

"RemembeU, \oX
can Va\ 'all done'
and Ze can VWop."

Pla\ing ZiWh a UeVSRnViYe adXlW SURYideV a cRnWe[W in Zhich childUen can haYe SRViWiYe
and meaningfXl inWeUacWiRnV ZiWh Whe enYiURnmenW. Pla\ing ZiWh \RXU child  VXSSRUWV

\RXU child'V leaUning and deYelRSmenW in man\ Za\V! 
See belRZ fRU VRme WiSV fRU Za\V WR Sla\ ZiWh \RXU child:

Pla\ing ZiWh YRXU Child

Sa\ ZhaW Whe\ Va\,
dR ZhaW Whe\ dR...

DeVcUibe ZhaW Whe\'Ue
dRing ...

Add neZ langXage and 
 Sla\ ideaV ...

CRS\ \RXU child'V ZRUdV and
acWiRnV WR leW him/heU knRZ \RX

aUe WheUe and UeVSRnViYe. 

Sa\ ZhaW \RXU child iV dRing
Zhile he/Vhe iV Sla\ing XVing

langXage \RXU child ZRXld XVe.

Once \RX'Ye eVWabliVhed a
Sla\ URXWine, add neZ

langXage RU Sla\ acWiRnV WR
keeS \RXU child inWeUeVWed.

If \RXU child Va\V "caU,"
\RX can SRinW WR Whe caU

and Va\, "caU."
If \RXU child
bRXnceV Whe
ball, \RX can

bRXnce Whe ball.

If \RXU child iV
WaSSing Rn a dUXm,

\RX can Va\,
"WaSSing Whe dUXm!"

YRX can dR WhiV abRXW
eYeU\ 15 VecRndV.

If \RXU child
Va\V, "caU", \RX
can Va\, "iW'V a

faVW caU!"
If \RXU child iV
hRlding a bab\,

\RX can hRld Whe
bab\ and mRdel

feeding iW.

FRU mRUe infRUmaWiRn abRXW Sla\ing ZiWh \RXU child,
click heUe.

Ph\Vicall\ aVViVWing
\oXr child Wo

compleWe Whe WaVk .b

When \oX need \oXr
child Wo ZaVh Wheir

handV, place \oXr handV
oYer Wheir handV and

ph\Vicall\ gXide Whem
WhroXgh Whe VWepV.

GenWl\ XVe \oXr
hand Wo gXide \oXr
child Wo compleWe

Whe WaVk.

When \oX ZanW \oXr
child Wo go Wo Whe

baWhroom, place \oXr
hand on hiV/her back
and gXide Whem Wo Whe

baWhroom.

ShoZ \oXr child hoZ Wo
do ZhaW \oX are aVking
Whem Wo do. ModelV can
be Yerabl or ph\Vical. 

When \oX ZanW \or child
Wo aVk for help, Va\ "\oX
can Va\ 'help.'" When \oX
ZanW \oXr child Wo pXW a

Wo\ aZa\, \oX can pXW
anoWher Wo\ aZa\

\oXrVelf. 

PoinWing in Whe
direcWion of Zhere \oX
ZanW \oXr child Wo go

or ZhaW \oX ZanW
Whem Wo do. 

When \oX ZanW \oXr
child Wo pXW on Wheir

VhirW, \oX can poinW Wo
Wheir VhirW. 

PrompWing can be XVed Wo VXpporW man\bpreYenW, Weach, or neZ reVponVe
VWraWegieV.  Click here for more VWraWegieV.

WhaW iV a prompW?

GeVWXre Model GenWle GXidance FXll Ph\Vical

PrompWV are inVWrXcWionV, geVWXreV, demonVWraWionV, WoXcheV, or oWher WhingV Ze can do Wo increaVe Whe likelihood WhaW children Zill reVpond
correcWl\. PrompWing helpV children compleWe WaVkV WhaW mighW oWherZiVe be Woo difficXlW, or conWain mXlWiple or comple[ VWepV. SXpporWing children

XVing prompWV (and proYiding poViWiYe deVcripWiYe feedback) helpV Whem learn Wo compleWe WaVkV independenWl\.

COicN heUe fRU PRUe iQfRUPaWiRQ abRXW hRZ WR heOS \RXU chiOd 
ZheQ chaOOeQgiQg behaYiRU RccXUV. 

NeZ ReVSRQVe SWUaWeg\

PURYide HeOS OQce YRXU ChiOd iV CaOP
DXUiQg chaOOeQgiQg
behaYiRU, SURYide

PiQiPaO aWWeQWiRQ.
AYRid XViQg
UeSUiPaQdV.

EQVXUe \RXU chiOd iV
Vafe b\ bORcNiQg

haUPfXO behaYiRU.
COeaU QeaUb\ RbjecWV

WhaW PighW be
haUPfXO. 

OQce caOP, SURYide
SRViWiYe deVcUiSWiYe
feedbacN abRXWb\RXU

chiOd beiQg caOP.

UVe Whe OeaVW aPRXQW
Rf SURPSWiQg Qeeded

WR heOS \RXU chiOd
cRPSOeWe Whe WaVN. 

PURYide SRViWiYe
deVcUiSWiYe feedbacN

ZheQ \RXU chiOd
cRPSOeWeV Whe

acWiYiW\/URXWiQe.

"WRZ!bYRX SXW RQ
\RXU SajaPaV!

ThaW ZaV
aZeVRPe!"

"YRX WRRN deeS bUeaWhV
WR caOP dRZQ. I aP

SURXd Rf \RX fRU
caOPiQg \RXU bRd\."

WheQ \RX'Ue
bORcNQg behaYiRU,
aYRid VSeaNiQg WR
RU ORRNiQg aW \RXU
chiOd WR PiQiPi]e

aWWeQWiRQ.

WheQ UePRYiQg
QeaUb\ RbjecWV, dR
VR aV TXieWO\ aQd

TXicNO\ aV SRVVibOe
WR aYRid eVcaOaWiQg

\RXU chiOd'V
behaYiRU.

ReSUiPaQdV
aUe a fRUP Rf

aWWeQWiRQ.

RePePbeU VRPeWhiQg
\RX ORYe abRXW \RXU

chiOd.

TaNe 3 deeS bUeaWhV.

Label \our child's feelings
and acknoZledge them as

important
What might \our child

haYe been feeling?

B\ UePaiQiQg caOP ZheQ \RXU chiOd iV eQgaged iQ chaOOeQgiQg behaYiRU, \RX ZiOO
SURYide Whe VafeW\ aQd VXSSRUW \RXU chiOd QeedV. ThiV aOVR aOORZV \RX WR PRdeO

SRViWiYe Za\V Rf deaOiQg ZiWh big ePRWiRQV. 

 CRXQW WR 10 VORZO\.

What Zas \our child's
behaYior communicating?

HoZ do \ou Zant to respond if
this behaYior happens again?

REFLECT

Reassure \our child and
shoZ affection.

STAY CALM Repeat a positiYe affirmation
(e[: 'I haYe patience").

STAY CALM
CONNECT
REFLECT

SXSSRUWiQg a chiOd ZiWh chaOOeQgiQg behaYiRU caQ be ePRWiRQaOO\ dUaiQiQg. RePePbeU WR WaNe caUe Rf \RXUVeOf. GR fRU a
ZaON, SOa\ \RXU faYRUiWebPXVic, RU cRQQecW ZiWh a fUieQd.

CONNECT

Look for opportunities to
celebrate \our child's behaYior.

MRUe UeVRXUceV aYaiOabOe fRU VXSSRUWiQg \RXU chiOd ZiWh chaOOeQgiQg behaYiRU aUe aYaiOabOe heUe: hWWSV://Oab.YaQdeUbiOW.edX/baUWRQ-Oab/fbVaSS/

DXUiQg chaOOeQgiQg WiPeV iW caQ be haUd WR VWRS aQd Wake caUe Rf \RXUVeOf. YRX Pa\ feeO Oike
\RX aUe jXggOiQg VR PXch bXW cRXOd VWiOO be dRiQg PRUe WR heOS WhRVe aURXQd \RX. Take a VWeS

back aQd bUeaWhe. The beVW Za\ WR be WheUe fRU Whe RQeV \RX caUe abRXW iV WR fiUVW Ueach
iQZaUd aQd be WheUe fRU \RXUVeOf. WheQ \RX aUe effecWiYeO\ WakiQg caUe Rf \RXUVeOf, \RX aUe

beWWeU abOe WR caUe fRU RWheUV. SeOf-caUe caQ heOS \RX be Whe caOP aQd VWead\ SiORW iQ Whe
PiddOe Rf XQSUedicWabOe WXUbXOeQce.

GiYe VRPeRQe a cRPSOiPeQW. WheQ VRPeRQe
cRPSOiPeQWV \RX, acceSW iW 

XQcRQdiWiRQaOO\! 

MRYe \RXU bRd\. GR fRU a ZaOk RU WU\ VRPe
\Rga RU ZRUkRXW YideRV RQ YRXWXbe.

DR VRPe VSUiQg cOeaQiQg. Take WhiV WiPe WR
RUgaQi]e VRPeWhiQg \RX'Ye beeQ PeaQiQg
WR geW WR, bXW cRXOd QeYeU VSaUe Whe WiPe. 

TakiQg CaUe Rf YRXUVeOf

TheUe aUe WiPeV ZheQ Ze aUe beWWeU aW VeOf-caUe WhaQ RWheUV. AOZa\V be PiQdfXO Rf
hRZ \RX aUe feeOiQg. Be fRUgiYiQg ZiWh \RXUVeOf aQd kQRZ \RX aUe dRiQg \RXU beVW

aQd WhaW iV eQRXgh.

GR RXWVide aQd geW VRPe fUeVh aiU.

LeW VRPe QaWXUaO OighW iQWR
\RXU hRPe b\ RSeQiQg Whe

cXUWaiQV RU ZiQdRZV.

Make WiPe fRU \RXUVeOf WR dR VRPeWhiQg \RX ORYe, Oike
UeadiQg a bRRk RU SaiQWiQg.

SchedXOe WiPe fRU
VeOf-caUe each

da\, eYeQ if jXVW
fRU a cRXSOe Rf

PiQXWeV!

IQcOXdebPediWaWiRQ iQWR
\RXU daiO\ URXWiQe. AOORZ

\RXUVeOf WR Wake VRPe WiPe
WR bUeaWhe aQd be SUeVeQW

iQ \RXU RZQ VSace.

TU\ WR be cRQViVWeQW ZiWh
\RXU VOeeS VchedXOe WR keeS

VRPe W\Se Rf URXWiQe.

CRQQecW ZiWh fUieQdV aQd
faPiO\ XViQg YideR chaW

VeUYiceV Oike FaceTiPe aQd
Sk\Se.

TaOk WR a WheUaSiVW RQOiQe.
TheUe aUe PaQ\ SURYideUV
heOSiQg SeRSOe RQOiQe Yia

WeOeheaOWh aSSRiQWPeQWV, RU
jXVW WaOkiQg RQOiQe. 

Be kiQd aQd geQWOe ZiWh \RXUVeOf. IW'V Rk if WhiQgV ORRk
diffeUeQW WhaQ \RX WhRXghW Whe\ ZRXOd.b

Take VRPe WiPe WR XQSOXg each da\. PXW \RXU
ZRUk aZa\, VWeS aZa\ fURP Whe VcUeeQV, aQd dR

VRPeWhiQg WR geW \RX PRYiQg.

PUacWice gUaWiWXde. EYeQ iQ chaOOeQgiQg WiPeV, WheUe iV
VRPeWhiQg WR be WhaQkfXO fRU. FiQd Whe OiWWOe WhiQgV iQ

\RXU Oife WhaW bUiQg \RX jR\. 

WheQ \RX'Ue feeOiQg
RYeUZheOPed WU\
fRcXViQg RQ \RXU

bUeaWhiQg. 
SORZO\ bUeaWhe iQ
aQd hROd iW. SORZO\

bUeaWhe RXW.

DR VFKRRO ZRUN LQ VKRUW VHJPHQWV RI WLPH.
SHW D WLPHU (H[: 5-15 PLQ). :KHQ WKH WLPHU
JRHV RII  WDNH D 30 PLQ EUHDN WR PRYH \RXU
ERG\. 7KLV LV D JUHDW WLPH IRU D GDQFH SDUW\!
II SRVVLEOH, KDYH D VHSDUDWH "ZRUN VSDFH" WR
KHOS \RXU FKLOG NQRZ ZKHQ LW LV WLPH WR ZRUN.
SHWbVPDOO JRDOV IRU \RXU FKLOG (H[: ZRUN IRU
15 PLQ, FRPSOHWH D ZRUNVKHHW).  OIIHU WKHP D
UHZDUG ZKHQ WKH\ UHDFK LW (H[: SOD\ EUHDN, D
VQDFN, SRVLWLYH GHVFULSWLYH IHHGEDFN).
8VH D ILUVW-WKHQ YLVXDO WR KHOS \RXU FKLOG
NQRZ ZKHQ ZRUN WLPH ZLOO EH WR KHOS SUHYHQW
FKDOOHQJLQJ EHKDYLRU.
PURYLGH D WUDQVLWLRQ ZDUQLQJ (H[: LQ 2 PLQ ZH
ZLOO EH GRQH ZDWFKLQJ 79 DQG LW ZLOO EH WLPH
IRU VRPH ZRUN) WR OHW \RXU FKLOG NQRZ ZKHQ
ZRUN ZLOO EHJLQ.

AV D FDUHJLYHU, \RX DUH EHLQJ DVNHG WR WDNH RQ D QHZ UROH IRU \RXU FKLOG - WHDFKHU.  :KLOH
\RX PD\ KDYH VXSSRUW IURP \RXU FKLOG'V WHDFKHU DQG VFKRRO, VXGGHQO\ WDNLQJ RQ WKH
UHVSRQVLELOLW\ RI WHDFKLQJ \RXU FKLOG DW KRPH FDQ EH RYHUZKHOPLQJ. BH JHQWOH ZLWK

\RXUVHOI. <RX DUH GRLQJ WKH EHVW \RX FDQ! BHORZ DUH VRPH WLSV WR FRQVLGHU DORQJ WKH ZD\.

FRFXV RQ \RXU UHODWLRQVKLS ZLWK \RXU FKLOG
E\ VSHQGLQJ WLPH WRJHWKHU.  

CRQVLGHU VHWWLQJ XS D
WLPH IRU \RXU FKOLG WR
WDON ZLWK RQH RI WKHLU

IULHQGV RQ WKH SKRQH RU
D YLGHR FKDW.

PURYLGH \RXU FKLOG ZLWK FKRLFHV (H[: GR \RX
ZDQW WR ZRUN RQ OHWWHUV RU QXPEHUV ULJKW
QRZ).
8VH D ILUVW-WKHQ YLVXDO. 7KLV ZLOO KHOS \RXU
FKLOG NQRZ WKDW DIWHU WKH\ GR VRPH ZRUN,
WKH\ FDQ GR VRPHWKLQJ WKH\ HQMR\.
PURYLGH SRVLWLYH GHVFULSWLYH IHHGEDFN ZKHQ
\RXU FKLOG EHJLQV WR ZRUN.
II ZRUNLQJ LV FDXVLQJ VWUHVV DQG FRQIOLFW,
WDNH D EUHDN DQG WU\ DJDLQ ODWHU.

RHDFK RXW WR \RXU FKLOG'V WHDFKHU IRU ZRUN
WKDW EHWWHU PDWFKHV \RXU FKLOG'V FXUUHQW
VNLOOV.
BH SUHSDUHG IRU FKDOOHQJLQJ EHKDYLRU E\
SURYLGLQJ IUHTXHQW EUHDNV DQG SRVLWLYH
GHVFULSWLYH IHHGEDFN ZKHQ \RXU FKLOG LV
ZRUNLQJ.

:KHQ \RXU FKLOG GRHVQ'W ZDQW WR FRPSOHWH ZRUN:

 
:KHQ WKH ZRUN LV WRR KDUG RU WRR HDV\ IRU \RXU
FKLOG:

DLVWDQFH LHDUQLQJ DXULQJ D PDQGHPLF:

7U\ QRW WR VWUHVV WRR PXFK DERXW WKH
DFDGHPLF WLPH ORVW, LW ZLOO EH PDGH XS. 

 
IQVWHDG, IRFXV RQ PDNLQJ VXUH \RX DQG
\RXU FKLOG IHHO VDIH DQG VHFXUH GXULQJ
WKHVH WLPHV.  RHDFK RXW IRU DVVLVWDQFH.
7KHUH DUH SHRSOH ZKR ZDQW WR KHOS \RX.

AERYH DOO, UHPLQG \RXUVHOI \RX DQG \RXU FKLOG DUH GRLQJ WKH EHVW \RX FDQ JLYHQ WKHVH
FKDOOHQJLQJ WLPHV. IW LV LPSRUWDQW WR WDNH FDUH RI \RXUVHOI LQ RUGHU WR EHVW WDNH FDUH RI

WKRVH \RX ORYH. 

HOME CAN S7ILL BE HOME
FOC8S ON <O8R RELA7IONSHIP

7U\ QHZ WKLQJV \RX'YH EHHQ ZDQWLQJ WR WU\ DV D
IDPLO\, OLNH D JDPH QLJKW. NRZ LV D JUHDW WLPH

WR VWDUW QHZ WUDGLWLRQV WRJHWKHU!

HELPF8L HIN7S:b
COMPLE7ING SCHOOL :ORK

PROBLEM SOL9ING:
:HEN 7HINGS ARE DIFFIC8L7

FRFXV RQ FDPLOLHV

7U\ QRW WR ZRUU\ LI \RX GRQ'W JHW ORWV RI H[WUD
TXDOLW\ IDPLO\ WLPH! EDFK GD\ ZLOO EH GLIIHUHQW.

PURYLGLQJ TXDOLW\ DWWHQWLRQ WR \RXU FKOG ZLOO
FRQWULEXWH JUHDWO\ WR WKHLU VRFLDO DQG

HPRWLRQDO VNLOOV.
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For more information: 

https://lab.vanderbilt.edu/barton-lab/

For more information: 

https://www.instagram.com/bartonlab/

For more information: 

https://www.facebook.com/theBartonLab/

We’re giving away 3 FREE copies of
Prevent Teach Reinforce              

for Families!

Three attendees will be selected at random                              
and emailed after the webinar. 

Giveaway

Special Discount

SAVE 20%*
at brookespublishing.com

Use code 
COFFEETALK

*Expires 6/30/20. Not to be combined with any other discounts or offers. Consumer orders only, please. 
Excludes BOL training, pre-discounted bundles, and online products such as ASQ Online and AEPSinteractive

Coffee Chats

Looking for more professional 
development opportunities?

bit.ly/BrookesCoffeeChats

New presentations added weekly!

https://lab.vanderbilt.edu/barton-lab/
https://www.instagram.com/bartonlab/
https://www.facebook.com/theBartonLab/
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COVID-19 Resources

• Recommended reading
• Downloadable resources
• Professional development 

webinars

bit.ly/COVID-Brookes-EC

QUESTIONS?


